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ABSTRACT 


DUTY: UNDERSTANDING THE,MOST SUBLIME MILITARY VALUE. 

A search for an understanding of what the Army means 

by Duty and a look at how the officer learns about 

Duty in the Army schoolhouse. 

By Major Martin E. Dempsey, USA, 108 pages. 


After an extensive search of literature by and about the 
military profession and professional military officers, this 
study concludes that the concept of Duty includes five 
imperatives: defense of the United States, support of the 
government in the performance of its constitutional duties, 
dedication to the military profession, selflessness, and 
courage. As the officer applies these five imperatives in 
his professional life, balance is essential. For example,
it is every officer’s Duty to seek in his or her 

professional life a balance between the competing demands of 

self and selflessness. 


This study finds the definition of Duty in FM 100-1 

inadequate and proposes a definition of Duty based on the 

five imperatives derive? from the survey of literature. 

It contends that the distinction between individual and 

institutional values in the Army Ethic dilutes the power of 

a time-honored word like Duty. It also finds that the 

essential idea of balance is missing from military ethics 

instruction and that Duty is not addressed as a separate

value within the Army schoolhouse. The study reco-smends a 

reconsideration of both the ethics curriculum in the Army 

schoolhouse and the Army Ethic described in FM 100-1 to 

better account for the importance of Duty in the profession 

of arms. 
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Chapter One 


Of Icebergs and Abstractions: Why Study Duty? 


In describing the care with which he chose the words 


in his novels, Ernest Hemingway once wrote: "The dignity of 


movement of an ice-berg is due to only one-eighth of it 


being above water:" Hemingway, Nobel prize winner and 


one-time soldier, believed that certain words, certain 


abstractions, carry such weight, such power, and such 


feeling that they defy detailed examination. In fact, he 


believed that a writer can actually detract from the power 


of some wor.fis by scrutinizing them too closely, by looking 


beneath the tip of the iceberg. 


iiemingway may be right. The effort to explain and 


define some of the Army's functional abstractions like 


Leadership, Honor, and Duty sometimes seems futile. Often 


the effort to put too fine an edge on these words becomes an 


exercise in piling abstraction upon abstraction. Anyone 


making such an effort must first recognize the power these 


words hoi.1 because of their ambigu.ity and only then proceed 


at the risk of trivialiting them. 




Hemingway’s warning notwithstanding, there are some 


very compelling reasons to 1ook.beneath the tip of’the 


iceberg of Army abstractions. Words like Duty, Honor. and 


Country form the cornerstone values of the profession of 


arms. One of them in particular, Duty. may be more 


important today than at any other time in our history. 


Today’s professional officer is many things to many 

people. He is student, teacher, scientist, corporate 

executive, and warrior. He is a modern-day “Renaissance 

man.” a soldier-scholar confronted with competing external 

priorities and internal motivations. He is asked to do 

more--not with less as the cliche claims--but with enormous 

resources in manpower, money, and equipment at his disposal. 

As his responsibilities increase, so does the importance of 

his concept of Duty, for his concept of Duty will influence 

how he responds to increased responsibility and how he uses 

the resources entrusted to his care. 

The purpose of this study, then. is threefold: 

to seek an understanding of what the military profession 

means by Duty from a broad survey of post-World War I1 

literature. to examine formal Army instriJ.ction oil ezhics in 

general and Duty in partimlar from,pre-commissioning 

through the Army War College, and--based on a comparison of 

the findings in the first two parts of the study--to decicte 



if the Army's curriculum for Duty instruction meets the 


needs of the officer corps for a clear and coherent 


definition of Duty such as the one gleaned from the survey 


of literature. The challenge this study accepts is to do 


all of that without trivializing this ,.sublimest" value of 


the military profession. 


The best soldiers have always served with a highly 


developed concept of Duty, but sometimes their individual 


concepts of Duty seemed to have little in common. This 


complicates the study of Duty. For example, both MacArthur 


and Marshall performed their Duty to the country as they 


understood it. However, their ideas about civilian-military 


relations were different; their ideas about professionalism 


were different; ultimately, their ideas about Duty were 


different. Each responded to the ambiguities of his time, 


to the shifts in the political and professional ideologies, 


differently. 


Nevertheless, although there seems to be considerable 


scope within which an individual officer may come to an 


understanding of Duty, there must also be boundaries and 

!.

imperatives common to every officer's concept of Duty if 


Duty is to be a meaningfnl value in the profession of arms 


Most agree that at the end of his career MacArthur st?pl;ed 
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beyond those boundaries. Today's officer faces many of the 


same ambiguities about Duty that MacArthur and Marshall 


faced and more. 


Today's officer must come to both a personal and 

corporate understanding about Duty as part of a profession 

that is in many ways itself perpetually searching for a 

self-concept. The business of the profession of arms is 

war, and war--according to Clausewitz--is at the same tine 

an autonomous science with its own methods and goals and y?t 

a subordinate science with its ultimate purposes mandated 

from outside itself. The same is true of the military 

profession; it is both an autonomous body and a subordinate 

instrument of the government. 

As an autonomous body, a profession, the officer corps 

has its own sense of expertise, responsibility, and 

corporateness.' In theory, the profcssion shoul. clearly 

define a successful.career for the officer, a definition 

which should include the expectations of the profession an? 

the values by which the officer should live. Among these 

values should be a concept of Duty. In practice, however. 

the profession bombards the officer with signals about his 

luties within the profession. Most of these signals heip 

the officer understand his Duty. Some of them, however, fit 

this 4escription offered by LTG Walter F. Ulmer in 1983: 
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"Most mischief and lack of motivation in our systems is 


caused by well-intentioned policies promulgated by a 


dedicated chain of command."s Sometimes professionalism and 


its policies confuse rather then clarify Duty. 


As an instrument of the government, the professional 


officer is charged with the "management of ~iolence."~ 


This is the description of Duty Harold Lasswell gave to the 


military profession nearly forty years ago. For about the 


past ten of those forty years, however, Lasswell's 


description of the military's purpose has proved less than 


complete. Since Vietnam, the face of war has changed. and 


the profession has had to change with it, not only in 


organization and tactics but also in self-conception. 


Today, the business of the military profession as lescribed 


by General Sir John Hackett is more complex: 'to furnish a 


constituted authority in situations where force is or might 


be used the greatest number of options."' There is a big 


difference in the responsibilities implicit in Lasswell's 


notion of Duty and those implicit in Hackett's--and these 


are but two of many opinions about the nature and purposc 05 


the military profession. 


Not only does the prof2ssional officer take his orlers 
. .  

from the government, but since World War I1 he has aLso ha: 


an increasing role in the development of governsentai 
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policies. The degree of the military's participation in 


government will of course vary with the political tides. but 


some active participation will continue as long as there is 


a threat to the security of the United States. it is 


increasingly likely. therefore, that the high-ranking 


military officer may find himself serving outside the normal 


pattern-of assignments and in a position where he must 


balance conflicting constitutional, governmental, and 


professional ideologies in performing his Duty. 


Chapter 4 of FM 100-1.  The Armv, is entitled, "The 

Profession of Arms." It includes the following definition 

of Duty: 

Duty is obedience and disciplined performance 


4espite difficulty and danger. It is doing what 


should be done when it should be .done.s 


This .definition is incomplete. It neglects the most 


important and most difficult aspect of Duty--knowing what 


should be done. Without a proper understanding of what 


should be done, Duty is at best a meaningiess an.3 at vorst d 


dangerous exercise in authority. This study seeks what 


General Sir John Hackett calls the. :'reasons of constant 


~ a i i 9 i t y " ~  It seeks to examine 
in the military profession. 


how the professional officer learns what should be done in 
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an environment that includes personal, professional, 

constitutional, and, at times, governmental motivations. 

It seeks a common denominator of Duty for the professional 

officer . 

There is more than enough information available for the 

student of Duty. Plato, Aristotle, Aquinas, Hobbes, Kant-- 

each of the moral philosophers has at one time or another 

commented on the "force of obligation" that the individual 

feels and that results in a concept of Duty. This study, 

however, will not consciously pursue the moral significance 

of Duty as its focus, though the moral implications of Duty 

in the military profession are virtually inescapable. Nor 

will it try to explore the demography of the officer corps 

prior to entry on active duty as a factor in the development 

of a Duty concept. Morris Janowitz does this in -:he 

Professional Soldier, and though the officer's background 

certainly affects his development of a Duty concept, this 

study is interested only in what happens to him once he 

enters the Army. 

Chapter 2 will focus, therefore, on commentary by an.3 

about professional military officers and their profession in 

books, professional journals, and sagazines. It will 

conclude with an exterded definition of Duty synthesized 

from the major i d e a s  presented in the lit3rature surveye.. 



chapter 3 will consider the role of the schoolhouse as 

a major factor in the development of the officer's concept 

of Duty. It will examine programs of instruction within the 

military education system from precommissioning through the 

War College to determine the objectives and methodology of 

the Army's Duty-related ethics instruction. 

Chapter 4 will compare the professional officer's 

formal military education experience described in chapter 3 

with the definition of Duty gleaned from the survey of 

literature in chapter 2 and decide if the Army promotes 

within its schoolhouses the clear and concise concept of 

Duty that today's professional officer needs. 

Chapter 5 will summarize the study, comment on the 

implications of the study for other areas where the 

professional officer gains an understanding of Duty, and 

offer suggestions for further work on the topic of Duty. 

luch work has been done on the topic of Duty; such more 


remains. Henry David Thoreau had this to say about the 


importance of Duty in the fiber of American character: 
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Raise.your child so that he will make himself do 


what he knows has to be done when it should be 


done whether he likes it or not. It is the first 


lesson that ought be learned, and, however early a 


man's training begins, it is the most important 


and probably the last lesson he will need.' 


Just how difficult this lesson is to teach, to understand. 

and to practice i n  the military profession will become 

evident in the pages ahead. 
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Chapter Two 


The Literature of Duty 

In the late 1 9 7 0 9 ,  author Tom Wolfe wrote of a special 

quality he had observed in military test pilots, a quality 

that so defied definition he finally described it simply as 

"the right stuff." Though this "right stuff" may have been 

beyond definition, Wolfe insisted that it was recognizable: 

" A  man either had it or he didn't! There was no such thing 

as having most of it."' The study of Duty presents the same 

challenge; Duty seems beyond definition yet recognizable in 

those who possess it. Duty is part of ths Army Ethic 

ioscribed in FM 100-1, yet most officers will admit that 

they do not fully understand it. 


The 1 9 7 8  Review of Bducation and Training for Officers 
. .  

(RETO) cites .the clGar articulation of goals for--the officer 


corps as the Army's most urgent educational need: "the Arny 


must be more clear to its young officers in stating what a 

_ .  

military professional in their era should know, should b e  

abie ta do, and should believe."* Certainly no less 


iinportant than goals, the vaiues of the proftssion aust also 
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be clear to the officer: the Army must make the young 


officer’s Duty clear to him. This is not a requirement 


unique to our age. Milton warned of the alternative to 


clearly articulated values over three hundred years ago: 


“When we can’t measure the things that are important, 


we ascribe importance to the things we can measure.”’ 


It is toward this purpose--measuring Duty--that Chapter 


Two begins. What follows are the results of a search of 


literature for a common thread of Duty. 


“ B  Proposal for the United States Army Ethic.” Hugh Kelley. 

To begin the search for an understanding of Duty any 


place other than the Officer’s Oath of Office and the 


Preamble to the United States Constitution is to 


misunderstand the nature of the profession from the start. 


All other ijeas about Duty are ancillary to the essential 


elements of an officer’s Duty presented in these documents. 


.. -. 

Hugh Kelley brings together the Oath, the Preamble, an6 

Title X of the United States Code to build an argument for a 

formal Army Ethic. Though his proposal and the argument 
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which support it are much broader than this search for a 

definition of Duty, Kelley's work is a good place to find 

these three documents printed together. 

In the Oath of Office, the officer swears to "support 


and defend the Constitution of the United States."4 The 


promise to "defend" the Constitution is clear enough; the 


promise to "support" the Constitution is much less clear. 


Few Americans really understand the Constitution; 


professional officers are no exception. The Constitution is 


revered because it has preserved the democratic system in 


America for over two hundred years, but most Americans would 


find it difficult to explain how it has performed such a 


feat. 


The Preamble of the Constitution outlines the purpose 

of the Constitution and gives some insight on the nature of 

this document the officer has sworn to support. Through the 

Constitution, the American people seek "to form a more 

perfect Union ...p rovide for the common defense...and seclire 

the Blessings of Liberty to ourselves and our Posterity."s 

Explicit in these words, the officer finds that it is his 

Duty to defend the United States. Implicit in these wor8s-- 

as this study understands them--the . .  officer agrees to place 

the rlefense of the United States before his own welfart, 

to contribute to unity within the nation, and to seek 
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increasingly more "perfect" service to the United States and 


its people. This last point requires amplification. 


The framers of the Constitution knew--and indeed 

hoped--that those who followed would improve upon their 

efforts; they set a mark on the wall, and in the Preamble 

encouraged others to reach for it. For those who swear to 

"support'. the Constitution of the United States, merely 

getting the job done is insufficient; the Constitution 

demands an attempt at private excellence, a theme that will 

recur in this search for a definition of Duty. To borrow a 

phrase from Will Rogers. the officer who swears allegiance 

to the Constitution agrees to "leave the woodpile a little 

higher than he found it." 

Title X further clarifies Duty's equation. Section 

3062 of Title X charges the Army and its members with 

"supporting the national policies." This is very diff?r?nt 

from simply supporting the Constitution. National policies 

change with the political tides; in Title X. the officer 

discovers that it is his Duty to support the duly- 

constituted government as it shapes national policy. He 

finds that it is his Duty to accept civilian control of the 

military. Even at this Level of abstraction it is casy t 3  

imagine the potential for conflicting Duties when 

professional, governmental. and historical ideologiss 
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collide. Nevertheless, unless the elected government 


exceeds its constitutional power, an officer must support 


its policies. It is his Duty. 


Field Manual 100-1: T h e  w. 

According to FM 100-1. the professional Army Sthic 

includes four institutional values (Loyalty, Duty, Selfless 

Service, and Integrity1 and four individual values 

(Commitment, Competence, Candor, and Courage). The Amy 

defines Duty as follows: 

Duty is obedience and disciplined performance, 

despite difficulty or danger. It is doing what 

should be .done when it should be done. Duty is a 

personal act of responsibility manifested by -
accomplishing all assigned tasks to the fullest 

of one’s capability, meeting all commitments, an.: 

exploiting opportunities to improve oneseli for 

the good of the group.’ 

This dafinizion poin:s out the problem in def.ining Duty: 

the longer definitions of Duty become, the more they tand 

to draw other values into them. For example, FM iOC-1 



makes a distinction between Duty and Selflessness. Yet. in 

the definition of Duty above, the officer is encouraged to 

accomplish his assigned tasks and exploit opportunities for 

self-improvement "for the good of the group." If there is a 

distinction between Duty and Selflessness here, it is very 

fine indeed. This suggests that Selflessness may not be a 

separate value within the Army Ethic at all; it may be 

better expressed as an imperative of Duty. 

In any case. the Army Ethic described in FM 100-1  is a 

good framework within which to build the understanding of 

Duty this study seeks. 

T h e  Professional Soldier, Morris Janowitz. 

In 1971. Janowitz described a professional qfficer in 

search of a new self-conception. The post-Vietnam Arsy, 

he predicted, would be an Army characterized by competition 

within the officer corps among the traditional heroic 

leader, the military manager, and the emerging military 

technologist. As the gap in expertise between civiiian anj 

silitary specialtics narrowed, and as weapons oi inass 

iestruction "socialized danger" among soldiers an9 ziviiians 

alike, the officer corps would lose much of its 

distinctiveness, its separateness, and, as a result, 
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much of its self-esteem. The growth of the military into 'a 


vast managerial enterprise with political responsibilities' 


would "civilianize" the military profession and strain the 


traditional military self-image.O Through all of this, the 


officer corps would be faced with "a conflict of 


constitutional ideologies and governmental loyalties" which, 


unresolved, would "divide the officer corps and superimpose 


political considerations and values upon military 


considerations and values."S 


To counter these trends, Janowitz argues for n offic r 

corps "trained in the meaning of civilian supremacy"l' and 

capable of "shifting from one role to another with ease,"ll 

characteristics which traditionally are more representative 

of society than the military profession. But professional 

officers have never been fully at ease with the notion of 

"representativeness": most consider themselves the "standard 

bearers and conservators of great traditions i;i changing 

social environments."'Z Nevertheless, Zanowitz describes a 

professional officer increasingly representative of society. 

Potentially conflicting duties fill the pages of 

7h-g Professional Soldier. The officer must reconcilc the 

competing interests of heroic leader, military inanaqer, a n l  

iniiitary technologist and, when calied upon to do so ,  srr-Je 

in each role; he must be prepared to ac: a s  a ?oliti::al 
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agent, balancing absolutist theory (there is no substitute 


for victory) with pragmatic theory (war as instrument of 


policy); he must acknowledge his representativeness and 


almost simultaneously seek to overcome it by aspiring to 


some higher standard of behavior. 


Though written in 1971, The Professional Soldier seems 

written for the 1980s. It demands that the professional 

officer examine the purpose of his profession. Xore 

important, it insists that he look beyond the confines of 

his profession to consider the realities of both national 

and international politics. Morris Janowitz defines the 

professional officer and challenges him to accept a changing 

role. This new role includes the traditional 

responsibilities of the professional officer outlined in the 

Constitution and the Oath of Office. Beyond these 

traditional responsibilitias. however, this new role also 

demands that the officer understand how the military firs 

into the political arena as an increasingly important aspect 

of his Duty. 

T h e  Soldier and the w,Samuel P. Huntington. 

I f  Janowitz Jefines the professional offic?r, 

Huntington eefines his profession. For thirty years, T& 



Soldier and the State has been the starting point for any 


study of the motivations. pressures, and values of the 


military profession. 


Each aspect of Huntington's time-honored definition of 


professionalism--expertise, responsibility, corporateness-- 


influences the professional officer's concept of Duty; each 


requires something of him: skill in the management of 


violence. service to the state, and unity with the 


professional body.I3 This last aspect of the profession-- 


corporateness--he develops most fully. 


Huntington speaks of the development of weltanschauuns, 


the professional mind. He points out that while some of the 


officer's relationship with society and the state is spelled 


out in law, to a larger extent the "officer's code is 


txpressed in custom, tradition, and the continuing spirit 3f 


the profession. 
" 

Huntington explores this "spirit of the prof?ssim' i n  

great detail. He describes the military ethic as "corporate 

in spirit. . . an8 fundamenta: 1y anti-ind ividua: istic ." 

He considers an officer's sense of responsibility ta his 


?rofession a powerful--perhaps the'.nost powerfal--influent? 

in his life. For example, he contends that it is the 


.'spirit of the ?rofcssion, ' and not Legislation. that 



guarantees the principle of civilian control of the military 

in this country: "Only if they are motivated by military 

ideals will the armed forces be the obedient servants of the 

state and will civilian control be assured:'l6 

The potential power of the military profession carries 

with it great responsibility. The officer must balance 

power, profession, and ideology.17 Huntington cautions that 

in a pluralistic society, power is always purchased for a 

price, and "the price which the military has to pay for 

power depends upon the extent of the gap between the 

military ethic and the prevailing ideologies of the 

society."'" He insists that though the power of military 

leaders reached unprecedented heights in World War I;, they 

reached those heights only by "sacrificing their military 

outlook:'19 In the separateness of this "silitary OUtlOGK," 

Huntington sees something of great value, something 

imperative. something essential to the formulation of state 

policy in a .democracy: "The prime deficiency in the conduct 

of World War Ii was, therefore, the insufficient 

representation of the military viewpoint in the forsuiation 

of national strategy."20 This military viewpoint an.2 ths 

profession shich nurtures it must be pres?rved. 

From Huntington, the professional officer learns, aiilGiIg 


other rhinqs. that he must hate xar and avoid politics. 




Forced into either, his profession and its values must be 

his guides. According to The Soldier and the State, the 

officer's concept of Duty begins with the Duty the officer 

owes to his profession. 

T h e  Professional Officer is a 	Chanaina w y , 

Sam C. Sarkesian 

Huntington and Janowitz agree that the professional 


officer is unique in society and encourage him to maintain a 


certain separateness (while remaining aware of his 


surroundings) from the power struggle of the pluralistic 


political system. Sarkesian begins with a much different 


premise: "the professional military man is, in the main, not 


much different from all other men."z' 


Sarkesian's paradigm of a profession has four major 

characteristics: organizational structure, special 

knowleclge, self-regulation, and calling and commitment.zz 

Among his Zuties, the professional must embrace the iieals 

of the profession, "ensure that they exist throughout the 

profession. . .and articulate these ideals to the rest of 
society."23 If these ideals are m be meaninqfiil to the 

profession. those who enter the profession milst be 
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"motivated by a sense of responsibility to society ...and be 
seeking something other than material reward.'.z4 

Perhaps most important, the professional must have the 

moral courage to insist on compliance with these ideals 

within the profession. This last point applies to small 

matters as well as large, in peace and in war. Sarkesian 

illustrates this by recalling Admiral Stansfield Turner who, 

when he became commandant of the Naval War College, could 

discover no student "in recent years who had flunked 

out...for academic indifference or incompetence. This, he 

decided, was either an amazing record or a false 

concept...that can only foster intellectual laziness."zs 
Situations like the one Admiral Turner discovered occur when 

moral courage is lacking and when professions become 

fraternal organizations instead of groups of individuais 

,dedicated to a common ideal. 

T h Professional Armv Officer Chancrins Societv 

calls for a redefinition of military professionalism: 

"usually an organization is create? to perform one 

particular function. When that function is no longer 

needed, the organization faces a inajor crisis."z6 Sarkesian 

takes Janowitz's contention that the professional officer is 

becoming increasingly civilianized. couples it vith his own 

belief that major global war has become unthinkable. and 
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concludes that the military profession muSt "search for 


meaningful roles in community service in a peacetime 


environment."27 He argues that "professional military and 


civic-action roles are not mutually exclusive'' and that the 


search for a new identity might "perpetuate a spirit of 


inquiry, unlimited by parochial military boundaries."2e 


Sarkesian's disdain for parochialism among the services 


is valid: his suggestion that the military re-focus its 


reason for being seems contrary to the imperatives outlined 


in Title X and in the Constitution. Moreover, his 


suggestion responds to a near-term political situation an8 


fails to consider the "vision," the timelessness of the 


military's place in the balance created by the Constitution. 


It seems clear to this study that the military's focus 


must remain fixed on war as the best way to insure peace; 


the professional officer's Duty is to prepare for war. 


Despite the exception this study takes to the role 


Sarkcsian assigns the military in American society, his 


contribution to the professional officer's understanding of 


Duty is considerable: the officer's Duty is to understand 


and embrace the values of his profession, articulate those 


values both to other members of the' profession and tC 


society, to serve society, an: to perform this service with 


moral courage. 
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T h e  Profession of Arms, General Sir John Hackett. 

Many authors are reluctant to describe the military 

profession as a "calling." General Sir John Hackett does so 

at every opportunity: "Service under arms is a calling 

resembling that of the priesthood in its dedication....it is 

also very widely regarded as a profession ...and. here and 
there, less happily,'as no more than an occupation."29 

To Hackett, in stark contrast to Sarkesian, the "unlimited 

liability clause in a soldier's,contract" sets him apart 

from others in society.'O The subordination of self 

interest among soldiers intensifies their capacity for 

virtue. The soldier lives life, as someone once described 

it, with the volume turned up. 

The virtues of the professional soldier are not uniqxe 

to the military; however, virtue does manifest itself more 

vividly in the professional soldier. In contrast to the 

inass of men, the soldier's virtues are tested. This creates 

a separateness between the soldier and other sen, and this 

separateness is essential to the military profession. 

General Hackett fears the day when'the threshol.2 between chc 

civil and military ways of lift might csme together: 
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"Will the military life lose something important if we try 

to bring about its total di~appearance?"~' General 

Hackett's answer is an unequivocal "yes. '' 

The professional military officer's life must be 


focused and directed toward the preparation for war, and 


that focus must include: 


1. acceptance of the inevitability of conflict 


2 .  belief in the unchanging nature of man 

3 .  belief in the certainty of war 

Hackett's argument is simple and eloquent. If the officer 

fails to prepare for war, he will not be prepared to avoi:! 

war: "The purpose of the profession of arms is not to win 

wars but avoid them. This will almost certainly .demand the 

taking of deliberate decisions to fight . . .by embarking on 
timely warfare to lessen the risk of general war.'32 

Harold Lasswell defined the officer's role as "the 

sanagement of violence'; Hackett finds the 'containmen= of 

violence" more precise . 

General Sir John Hackett displays an obvious enihilsiass 


for the profession of arms, but he is not enamored of x x .  

He considers Mussolini's contention that .'war alone briiigs 
. .  

a l l  human energies to their highest tension and sets a seal 

of nobility on rhe peoples who have the virtue to face i t '  



pure rubbish. Instead, he sees in the preparation for war a 


potential for sacrifice and virtue that can ennoble man: 


"War does not ennoble...the preparation of men to fight in 


it almost certainly can and very often does."g3 


While Hackett applauds the selflessness of the military 

profession, he reserves his highest accolades for the 

officer who routinely seeks excellence in the performance of 

his Duty: "The performance of public Duty is not the xhole 

of what makes a good life, there is also the pursuit of 

private excellence.''34 Part of this private excellence is 

the constant pursuit of knowledge about the profession and 

about war, knowledge that is increasingly important as 

modern military leadership places "heavy demands on the 

young officer who has to be made to remember that only a 

person of liberal sind is entitle? to exercise coercion over 

others in a society of free men."'' 

General Sir John Hackett contributes to the iefinition 


of Duty in two ways. He fixes the focus of the professional 


officer firmly on the preparation for war. And he argues 


for an intensity of effort, a drive for private exccllence. 


that inspires the officer in everything from ed-;cation to 


the development of combat skills. 




Studv On M-v Professionalism, U.S. Army War College 

Ironically, most works that scrutinize the ethical 

climate of the military profession are written by men and 

women outside of the profession. The work produced within 

the Army that is cited most often in writings about the 

military profession and military ethics is the War Coilege 

S t u d y  Military Professionalism published in L970. This 

study noted a significant difference between the ideals of 

professional military ethics and the actual professional 

climate as it existed within the Army in the late 1960s. 

More significant to works on military ethics that came aftsr 

it, the War College Study declared that the unhealthy 

ethical climate was not self-correcting and established a 

strong correlation berween ethicai ccn.3uct and military 

competence. 

The 'vJar Coll3ge St'idy covers a wide range oi ethical 

issues. IL contributes to the znderstanding of the 

professional officer's concept sf Duty in severai importat 

ways. 

The officers surveyed as par= of the Var Coiiege 3 t : i d y  

were very nearly unanimo-is in their Zisdain fcr "selfish 
. .  

behavior that places personal success ahead of the good ,af 

the servic?" a n  fnr those who " I m k  upwar! to p l e a s e  



superiors instead of looking downward to fulfill the 


legitimate needs of subordinates."36 Many officers blamed 


"the system" and senior officers for the apparent tenzency 


among the leadership of the Army to equate success with 


measurable output. Young officers complained of 


"oversupervision,'' "acceptance of substandard performance, " 

and "ticket-punching."" Though its authors did not 

consider their data exclusively in terms of its impacr on 

the officer's concept of Duty, the recurring 

dissatisfactions evident in the War College Study are 

invaluable in determining how officers in the late 1960s 

felt about Duty and its performance. 


Though greeted with some controversy, the War College 

Study was not looking for a major overhaul in the Army; ic 

sought a refinement of what Huntington calred "the ipirit of 

the profession." The Study discussed the need for an Arsy 

whers officers were interested in their own personal success 

and at the same time genuinely concerned for their 

subordinates; an Army where officers wanteZ to 90 well in 

their jobs not because of what ic would mean to thein in the 

future, but what it would mean to the Arsy in the present; 

an Arsy where officers would risk a ?oar shtwing it 3ev?isp 

their subordlnaths; a ~ iArmy that woult nct tclersce 

mediocrity and substandar9 perfornance. 



The War College Study proposed an officer's creed. The 

words of the creed respond to the demands of the officer 

corps for a focus to their professional life in the world of 

1970. The words of the creed also outline, in part at 

least, a concept of Duty: "selfless performance ...best 
effort...knowledge of profession . . . physical and moral 

courage...inspiration to others ...loyalty to the United 
States."sa To the respondents of the War College Study, 

these are every officer's Duty. They seem more than 

appropriate for consideration today as well. 

A_ Review of Education & Training for Officers, 

Department of the Army. 

In 1978, the Army conducted a study aimed at redefining 

the goals of the military education system. in the chapter 

on ethics, the authors conceded that they face? the gr2atest 

,difficulty in establishing goals for professionai e3acati;n 

in deciding what the product of that education--thc 

professional officer--should be. At the 2nd of t h e  chapter, 

RETO's authors deciaed that they failsd to .defiiie a.2equately 

xhat an officer should be because they had f~ 'fai: back 03 

Duty-Honor-Cauntry as encompassing tho answer."3g Gorhapi . .  
4.
,hey di!. not fail at a l l :  



RETO rephrases some already familiar themes in its 

discussion of education and ethics. Although during periozs 

of prolonged peace it may be forgotten, war is stiLl the 

business of the profession of arms. Professional officers 

must "use peacetime to prepare themselves for war ...becoming 
accomplished in a little-practiced art."4o Officers must 

never become complacent about their knowledge and skiii in 

the profession since their "present command of kEOWledge and 

skilis will not satisfy future demands, nor will each 

officer's present capabilities for forming insights. testing 

value, and making judgmerits about military dilemmas."41 


On this point, RETO echoes the thoughts of Martin Siumenson 


who, speaking about education and professionalism, insistsd 


that "to attain professional status is not the same as 


retaining it. "42 


Xot surprisingly in a study about e,iucarion, RZT3 


accords to Rnowiedge a speciai significance in t h e  

profession of arms, a profession where ludgmenc is among :he 

most important commodities. The officer who takes his sen 

i n t o  battle without first having done ail he can tC prepare 

himseif to make the Secisions he will have to make has 


cieariy failed in his Duty. Tr, the military offizei as  t3 

t h e  medical doczor, constant improvement in the knowi?Cg? 
. .  

and skills of the prof3ssi.m is a Duty. 
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RETO also contains an interesting discussion of 


commitment, a discussion that decides "it is neither 


feasible nor necessary that all Army officers be committed 


to their service."4g RETO's authors recognized the 


implications of this statement: '.education and training 


without commitment may not be worth the investment; 


commitment without education and training may not be worth 


the risk."44 This has implications in the consideration of 


Duty as well. 


Another author, LTC Zeb Bradford explains the 

distinction between commitment and Duty this way: 

"commitment implies less than Duty....commitment may 

indicate what one must do in terms of a consciously sade 

obligation....A sense of Duty is a feeling of what one ought 
to do and must do in terms of one's values."Qs By this 

definition, it is only when the officer accepts the 

profession as a calling--when the profession's values become 

his values--that a Duty concept can be fillly realized. Cuty 

is not something bestowed upon the officer at comsissioning; 

it is eynamic, a goai toward which he reaches throughout his 

career. 

According to RETQ, the inculcation of any profsssisnal 


value involves a socialization process, a gradual 
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understanding and acceptance of the professional value in 


stages. The three stages of socialization include: 


1. 	 Rebellion, characterized by rejection of 


professional values. 


2 .  	 Creative Individualism, characterizzd by 

acceptance of pivotal values. 

3 .  	 Conformity, characterized by acceptance of a:! 

values. 4 s  

RETO contends that, ideally, the Army should seek to 

maintain officers at the second stage and "strive to avoi? 

evoking total rejection by the individual officer, on the 

one hand, and... rewarding only conformity on the other."4' 

From this Review of Education an2. Traininq, the officer 


should begin to sense the balance necessary in his 


professional life. He should begin to sense the nee3 for 


balance between selflessness and individualism, a balance 


perhaps best described by the wor9 Duty. 


T A  	Challenae of Command, Roger H. Nye. 


Xoger Nye describes life as 'a sucission of choices 


abour conflicting ?-ities."4a Ht, .t.oo, is intereste? in the 


iifference between commitment an: Duty. 
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In 1984. two Washington study groups prepared 

statements of philosophy for the Army an8 never once 

mentioned the word Duty. Instead. Nye explains, "they wrote 

of commitment, selfless service, loyalty, and candor."49 

The word Duty had been abandoned because "the old 

traditional concepts were too difficult to be taught and 

grasped by young people from contemporary American 

society." ' 0  

Nye's analysis of the distinction between commitmenr 

and Duty centers around the importance of self, around the 

importance of the individual in the shared human experience 

that is the military profession. Commitment implies "giving 

over one's will to the cause"; Duty implies "that the 

individual should determine the nature and extent of his 

obligation. ''" The author regrets the deemphasis of Duty in 

Army publications. The "013 philosophy," with its 

appreciation for the isportance of the individual "breathed 

creativity into Army life."'" Nye's argument for a renewed 

emphasis on Duty is persuasive. He uses Dwight D. 

Eisenhower as an example of a Duty concept rightly .defined. 

Eisennower considered Duty the guiiing iight of the 


professional officer. He established three critsria for 


those who would pursue the "star of Duty": 
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1. 	 an ingrained desire to do the right thing 

2 .  	 determination to uphold principles that he had 

adopted for himself 

3 .  	 awareness that one has many duties which may 

often be in conflict.'' 


Self is a necessary ingredient in Eisenhower's equation of 


Duty; it must remain part of the equation today as well. 


Most military analysts consider it a great strength of 


the professional officer corps that no two officers are 


alike. This study believes that "self," and its influence 


on the officer's understanding of Duty, is what makes this 


true. For the professional officer, a career is a persoiiai 


search for the best way to perform his Duty. 


Professional Develooment of Officers w, 
Department of the Army 

The Professional Development of Officers Study (?DOS: 

was a 1 9 8 5  update of the 1 9 7 8  RETO Study. It set Gut to 

assess officer professional development as it had evolve.? 

since the 1 9 7 8  Study. It 5eci3ed that not much had changed. 

PDOS 3iscovered that .despit? the recommendations of 


RETO, the Army education system continued ta "allocate th? 
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majority of time to teaching highly perishable data and 


information and insufficient amounts of time to increasing 


cognitive ability. decision making skills, or in expanding 


an officer's frame of reference."'. This 1985 study 


concluded that the professional development of officers is 


dominated by training; very little time is allocated for the 


education of the officer. 


Among those values addressed by PDOS that affect a 

definition of Duty, selflessness receives significant 

attention. Professional officers "exhibit selfless service 

to the Army and the Nation in all of their actions so as to 

ensure that they accomplish their responsibilities."sS 

Interesting in this quotation is the distinction betweez 

service to the Army and service to the Nation. ?DGS admits 

what many publications merely gloss over--that the interests 

of the Army and the interests of the nation may a; times be 

in conflict. PDOS stops short of recommending how the 

officer is to resolve the conflict when it occurs but 

consi2ers selflessness ',fundamental" in any case. 

Fundamental, too, is the officer's rol? as t?xh?r: 


"Officers personally adopt, mo!el, and iilstiil ii? their 


subordinates the values that forin the basis for a ,dis;inct 


lifestyle and code Jf behavior" in the military 


profession.g' The officer is charge? to "psrsonally car? 
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for subordinates and accept the responsibility for ensuring 

their welfare while imbuing them with the values, knowiedge, 

and skills of the profession of arms."57 If the word 

"imbue" was as carefully chosen as it should have been, the 

officer's role as a teacher must be considered very 

important, so important that it takes on the binding quality 

of a Duty: "Every officer...has the fundamental 

responsibility to develop subordinates."aa 

In order to accomplish this "fundamental 


responsibility'' to develop subordinates. every officer must 


himself be a student of his profession. Officers must 


"expand their cognitive skills which foster innovative and 


creative thinking while retaining their ability to take boi? 


and Secisive action.''s9 The goal of PDOS is to produce 


officers who know how to think rather than what to think. 


For the officer's part, he must see it as his responsibility 


to continue his education throughout his career. ?DOS is 


clear on this: "A life-style of lifelong e?ucation is a 


must. An officer must be expected to study, not allowed 


to."6o The pursuit of knowledge and the sharing of that 


knowledge with subordinates are more than effect ve 


techniques of leadership; to the authors sf PDQS they are 


every officer's Duty. 
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In contradiction of RETO, PDOS considers "Commitment by 


officers to professionalism crucial."s1 The definition of 


commitment used by the authors of PDOS includes ideas that 


might serve a definition of Duty equally well: "a strong 


desire to remain a part of the Army; a willingness to exert 


high levels of effort on behalf of the Army; a definite 


belief in and acceptance of the basic values and goals of 


the Army while still being willing to criticize; a deep 


concern about the fate of the Army."a2 


The relationship between commitment an2 Duty is unclear 


in PDOS. The officer's Duty to develop his subordinates an8 


constant y to improve himself could not be more clear. 


" A n  Objectively Derived Foundation for Military Values." 

Linda 1. Ewing 

Linda Ewing sets out to "provi2e a measurement of 


conformity to the shared values of a profession whoss 


foundation of special trust and confidence rests upon those 


In the process of deciding how to best seasure 

conformity :o shared values, she tontributes to the 

8ef inition of Duty. 



According to Ewing. society "demands that individuals . 
involved in certain activities be held to a higher standarr? 

of behavior than other people."64 The military profession 

is among these activities held to a higher standard. As a 

result, individuals within the profession must regard their 

"activity" as a calling, accept its values, and monitor both 

their own standards of behavior and the standards of 

behavior displayed by other members of the profession.s5 

These are the elements of professionalism upon which Ewing 

bases her measure of conformity. 

This study has already cited others who have commented 

on the elements of professionalism. Ewing, however, is the 

first in this study to charge professionals not only wirh 

practicing "good actions" themselves and encouraging good 

character in subordinates, but she also insists that 

individuals within the profession are responsibie for 

evaluating and, if necesary, correcting the ethicai conduct 

of other members. She insists that the profession sust 5e 

self-correcting: when conduct contrary to professionai 

standar3.s of behavior is evident. "the organization must 

take corrective action. The final value analysis . . .belongs 
to the instirution.""6 T3eally. professionals will not 

hesitate to correct deviation from'hcceptab!e ethical 

standards; in practice, however. criticisin sf ethical 

conduct requires a great ,;leal of mcral ,-curage. 
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Ewing d e s c r i b e s  an e t h i c a l  system j l i th  four  components: 

t e a c h i n g ,  developing,  p r a c t i c i n g ,  and e v a l u a t i n g . 6 7  Each of 

t h e s e  r e q u i r e s  something of t h e  p r o f e s s i o n a l  o f f i c e r .  

The o f f i c e r  must be both a t eache r  of o t h e r s  w i th in  t h e  

p r o f e s s i o n  and a s tuden t  of t h e  p r o f e s s i o n  h imse l f .  He 

must a c t i v e l y  2 r a c t i c e  t h e  e t h i c s  of h i s  p r o f e s s i o n .  ii:,-- 3 


must be a l i f e  fo l lowing ,  a s  Eisenhower desc r ibe?  i t ,  a s t a r  

of Duty.  F i n a l l y ,  t h e  o f f i c e r  must have t h e  moral courage 

=o make t h e  tough d e c i s i o n s  t h a t  i n e v i t a b l y  come i n  

eva lua t ing  e t h i c a l  behavior .  

In  measuring conformity t o  s t a n d a r i s ,  Bwing z s e s  t h e  

p r i n c i p i e  of moderation from Nichomachean E th ic s :  " t h e  

v i r t u o u s  person i s  one who avoids  e x t r e n e s  i n  app1yir.g a 

v a l u e . " e a  T h i s  p r i n c i p l e  i s  a l s o  u s e f u l  i n  t h e  d e f i n i t i m  

Gf va lues .  Courage, f a r  example, is a v a l u e ;  however, 

cowar?ice ( a  lack sf ccurage )  ac2 rashness  [ a n  excess  of 

c o u a g e :  a r e  n G t .  S i m i l a r l y ,  a lack sf coiicern f o r  Cuty 

lead to a s i l i t a r y  p r o f e s s i o n  without  d i r e c t i o n ;  an sxcess  

af concern f o r  Du:y--~f t h e  s o r t  ev i3ent  d-iring Soil:  Xar I: 

i n  Germany and Japan-my 1~2.5t o  a p ro fes s ion  dangerzcs  

both to i t s e l f  an9 to t h e  Na:ian. 
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another matter to tell his to . lo so while at the same tine 

telling him to strive for personai excellence in the 

performance of his Duty. Yet that is what the military 

profession demands, a balance between self and selflessness. 

In the oath of office, competence becomes the officer's 

Duty: "I will w& and faithfully discharge the duties of 

the office I am about to enter."6s The officer's oazh 

places a qualitative requirement on the ofr' Aicer. 


Linda Zwing argues persuasivcly for the objective 

founclation of values in the military profession. She 

contributes to an understanding of Duty by reminaing thr 

officer of his Duty to live to a higher standar9. exhibic 

moral courage. function as both teacher and. studcnt within 

the profession, seek moderation. an.2 strive far personai 

excellence. 

"The Sublimest Word Is Duty," HG A . S .  Newman. 

. .?art of t h e  effort t o  un8erstane D u t y  shoul9 i n c : c ~ e  =-
look at the actions of one who :trl  a life characzerized b y  i 

high concept of Cuty. This artic:e from A m Mwazlr? k o k s  

EC D a t y  ia the perssn of Geseial John 2 .  Pershing. 



Biographer Robert Lee Bullard described Pershing as a 

man "plain in word, sane and direct in action, who applied 

himself to duty and all work with a manifest purpose."7o 

Pershing lived his life with a sense of purpose. a focus, an 

intensity that ought to be part of every officer's feeling 

for his profession. 

Pershing worked hard at every task assigned him, large 


or small, the obviously crucial or the seemingly 


insignificant. For example, Pershing agonized over the 


study of French at West Point, yet when assigned to the 


frontier after graduation, "devoted himself to learning the 


Indian dialects...a task very few officers assumed as a duty 


obligation.'' General Newman. author of the article, sees 


this drive for personal excellence as every officer's Duty: 


"duty calls for your best in everything."'' 


General Newman also aescribes Pershing as a man of 

great personal courage, both physical and moral. In the 

Spanish-American War, Pershing condlicted himself "in a nost 

gallant and efficient manner." A feilow officer described 

him as "the coolest nan under fire I ever saw." More 

impressive was his capacity for moral courage, often t h e  

more difficult form of courage. Ac.cor8ing to Zlihu M o t ,  

"Dprshing gas the rare oifizer who cmiJ .  carry out a 

iirective an8 assume responsibility without passing the 
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buck."'' These words are high praise to be sure, but all 


officers should have the moral courage to accept 


responsibility; Root's words must be considered an 


indictment of the officer corps in the early twentieth 


century, a warning to the officer corps today, and an 


injunction to include moral courage in any definition of 


Duty. 


Pershing's concern for his subordinates is weil 


documented. Once again, Newman considers that this should 


not be the exception but the rule: "One vital requirement of 


Duty is loyalty to subordinates."7a 


The final characteristic of Duty evidenced in 


Pershing's career Newman explains this way: "Pershing's 


unmatched career can be thus summed up in three words--Duty 


in action--and there is no better guideline for young 


leaders in our troubled world today."7o It is not enouah to 


talk about Duty; the officer must live it. 


"Beyond Duty, Honor, Country, Lewis Sorley. 
" 

Lewis Sorley proviies the fin.al perspective necessary 

before this st\;dy attempts its ,definition of Duty. He 

believes that proiessional officers generally make t h e  
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proper choice in cases where a decision is either clearly 


right or clearly wrong: "Seldom is there disagreement over 


the rightness or wrongness of actions directly contrary to 


the generally understood ethical code of the officer 


corps."'' According to Sorley, the greatest challenge to 


the ethical conduct of the officer is the resolution of 


competing "goods," the necessity of resolving a conflict 


between competing 8uties. The officer must prepare himseif 


to make these kind of judgments, judgments he will surely 


face during his professional life: it is his. Duty. 


Like others cited in this study, Sorley places a high 

premium on the education of the professional officer. 

"Nonpredetermined conflicts,'' he writes, are resolved only 

with "informed individual judgment. " 7 6  The most important 

words in Sorley's phrase are "informed" and "indivituai." 

It is the officer's Duty to remain informed--educated--in 

the skills and ethics of his profession. It is also his 

Duty to apply his own unique perspective to the decis' ion-

making process; that is, "self" nust be part of the process 

Knowing what to 30 is snly half of the process. The 


officer must have the courage to put his decisions into 


action. Sorley seeks professional. officers who "deal 


-.;;,ectiy". .. with problems.77 He also sepks sfficers with the 

courage to stand by their decisims. ?ar example, he 
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contends that a large part of an officer’s respopsibility i3 


prioritizing tasks for subordinates. Even prioritizing 


“requires some moral courage. for the time will come when 


someone higher up will ask...about an area in which the unit 


has not done well or has done nothing on purpose, as a 


result of having assigned a low priority to that 


function. 7*” 

According to Lewis Sorley, the officer who understands 

Duty is prepared to make ethically sound judgments because 

he is informed about his profession; and he is prepared to 

act on his judgment because he has developed the moral 

courage to do so. The pursuit of knowledge and the moral 

courage to use it are every officer’s Duty. 

CONCLUSION: A Definition of Duty 


“To know a man. you must understand his memories” 

(Chinese Proverb) 


At several points during this chapter, it seeme.; 


impossible to keep separate the el5ments of Duty, 


Leadership, and Professionalism. As a reszlt, it say se?m 


that this chapter is less a search for a definition of Duty 
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than a search for an understanding of the military 


profession. Such is the nature of the problem. Daty can 


be understood only in'the context of the profession it 


serves. 


However, there are a number of common themes in the 

literature surveyed that begin to define what the military 

profession expects of its officers. These expectations arc 

so important to the profession, so binding upon its members, 

that they function as imperatives in the concept of Duty. 

Duty, as every professional officer should understand it, 

includes these five imperatives: 

1. defense of the United States 


2 .  support of the Suly-constituted government o: 

the United States in the performance of its constitutional 

,:lit ies 

3 .  iedication to the military profession 

expressed by the life-long pursuit of knowledge (the 

Jevrlopment of judgment1 and the lifc-long pursuit of 

personal exceilence (the development of self: 

4 .  selflessness 

5. courage 
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These imperatives form the "what ought to be done" alluded 

to in the definition of Duty as it currently appears in 

FM 100-1. . 

Yet, from the survey of literature, it is also clear 

that not all officers agree on the importance of Duty in the 

Army Ethic. For exasple. in 1977 LTC Melville A. Drisko 

reported that although 13% of the officer corps consiclerec! 

Duty "acceptable'. as part of a code of professional miiitary 

ethics, only 31% considered it effective.7s The Army's 

response to this expression of doubt about the effectiveness 

of Duty within the Army Ethic was to dissect it. Vaiues 

that were once generally understood as part of the concept 

of Duty were separated from it and elevated to equal stat-is. 

This was intendec: to clarify the officer's Duty f o r  him; in 

the opinion of this study. it has had the opposite ?ffect. 

This st-idy contends that, within the Arsy Ethic, Duty 

embodies the five isperatives ierived from the survey of 

literature. If there is .tifficulty in understanding this, 

it is not because the word Duty is inadequate but beca:ise 

the Army's effort to articulate to the officer corps wnat it 

iileans by Duty is inadequaze. The remaind2r of this , c iap=?r  

seeks tc bring :he =rile Zefinition of Duty into snarpei 

fOC3S. 
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Although there is littls unanimity in the study of 

ethics, nearly everyone agrees that to "defend" the Unite? 

States and its Constitution, the Army's Duty is to prepare 

for war. This will ever remain the officer's most important 

Duty. "Support" for the Constitution, as it is 

appropriately phrased in the ritual of the officer's Oath, 

is more clearly and accurately stated in a definition of 

Duty as "support of the duly-constituted government in the 

performance of its Constitutional duties." This wording 

reaffirms the primacy of the Constitution in the officer's 

professional life and, at the same time, reminds the o f f i c e r  

that the government of the United States is the flesh ani 

blood manifestation of the Constitution. 

Selflessness and Courage are separate valaes accorilng 

to F;Y 100-1. This study contends that they are subordinate 

to the larger professional ethic: Duty. Since, as 

Huntington explains, the target of a professional ethic i s  

the "spirit of the profession." the Army 3oes more harm than 

good and creates more confusion than clarity by .lil.Jting the 

impact of the wort Duty. The whoie, in this case, is 

greater than the sum of its parts. 

It is wrong, therefore, to consi2er selflessness 

. .  ~separate from Duty. D:iry, as the riadinqs have esrabl:sn?:, 


4emands the officer's gctive participation in the 
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profession. The importance of "self" in the relationship 

between the officer and his profession is apparent in the 

words the profession uses to describe a leader. words like 

self-confident, self-disciplined, and self-starter. 

Moreover, the Preamble to the Constitution encourages 

Americans to seek a "more perfect union." That more perfect 

union will be achieved, and the military profession will 

find better ways of fulfilling its many missions, o n l y  if 

each individual brings his unique perspective--his "self"--


to the profession. 


At the same time, the nature of the military profession 

demands selflessness, the willingness to sacrifice se:fish 

interests for another good. But this shoul.3 not be confmed 

with self-abnegation; there must be room for personal 

ambition wifhin bounds. To consider se?fl?ssness a separate 

value in a statement of ethics is misleading. Selfi?ssaess 

only makes sense in the broader context of Duty. This s i u d y  

believes that selflessness is the Dlity of every cffiier, 

that .'self" in the sense described above is also the D.Jty of 

every officer, and that "self" and "selflessness" are joined 

in the concept of Duty. 

Sisilarly, iz might s e e n  unreasonabl? to tzll the 

officer that it is his Duty to have courage. On th? ocher 

hand, in a profsssim with such cnorso'is r?spcnsibilifi?s, 
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the officer must have both physical. and, perhaps more 


important, moral courage. In a very well-written pamphlet 

on Generalship. J.F.C. Fuller called courage "the pivotal 

moral virtue."eO In fact, in the readings there seems to 

be.correlation between the acquisition of rank and the need 

for courage: the greater an officer's rank, the greater his 

need for courage. For Duty to matter it must be Dury-in- 

Action; for Duty-In-Action to occur requires courage. The 

Army cannot survive unless the men who lead it do so vith 

courage, both physical and moral, in peace an? in war. 

Therefore, courage is not only an individual valae as 

FM 100-1 suggests, it is also an institutional value. 

Courage must be part of an officer's concept of Duty. 

It might also seem unreasonable for the concept of Duty 

to demand that the officer pursue a lifetime of styidy. 

In the past, the Army has been reluctant to make this eimand 

on the officer, relying instead on periodic professional 

schooling. However, the authors cit5.i in the first part of 

this chapter argue correctly that the Army needs an active 

Cuty concept--once again, Duty in action--an3 that the Army 

inust rely on the indivi3ual officer to be a seif-star'er. 

They insist that the professional officer must be abli to 

. .  

act "in the absence of external cues.'"' This is 


mioubtediy true, but the officer will be a b l ?  to bcr 

vithout ?xterria: zues only if he is experienced in the 


4 0  




skills and ethics of his profession. Today's Army cannot 

survive without men of experience acting independenily with 

good judgment. It is surely the officer's Duty, then, to 

gain experience. Educa ion and study are the means to 

acquire vicarious exper ence and so must be considered every 

officer's Duty. 

Without question, there is also a qualitative aspect of 


Duty. Writing of Ulysses S. Grant, General S.L.A. Marshall 


praised him for "executing every small detail well."ez In 


his oath, the officer agrees to serve "well." Although only 


the individual officer knows how "well" he is using his 


talents in the service of his country, the profession 


demands that each officer do his best regarjless of the 


circumstances. Long ago, Henry David Thoreau conclilc?ed 


that, to be meaningful, the quest for personal exctllence 


go on regardless of circumstances: "Shall a nazi go anZ 

hang himself because he belongs to the race of pygmies, in-: 

not be the biggest pygmie that he can be?e3 :f eacn officer 

has this atiitude about Duty, if each officer refases  t.3 

accept mediocrity regardless of the circumstances, ic '3311 

only have the most positive of influences on the Ariay. C z  

=he other hand, officers who ,do iitt see persona; axcellcxe 

as part of their Duty will have a negativ? rffecr c i i  ::la 

Army. Chaucer's Canterburv T a l e j  is instructive .zn ;his 

point: "If gcl: rusts, what shall iron 
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The five imperatives of Duty as this stud!, describcs 


them must always be present in the officer’s life. At 


times, however, certain of them will guide the officer’s 


behavior more than others. In this way, Duty is dynamic. 


Early in his career, the Duty that most concerns the 


officer is the Duty he feels toward his men, towara hi3 


unit. and toward his immediate circle of peers. His cmcept 


of Duty is dominate6 by a sense of selflessness at this 


point in his career. 


After a period of socialization and schooling, the 

officer begins to feel an increasing sense of Duty towar.5 

his profession. As this takes place, his concept of the 

profession becomes a large part of his own self-concept; hs 

begins to believe--not blirdly or without exception, bur for 

the most part--as thC profession believes. He is a pa’rt c.f 

thg profession at rhis point, a professiona;, and t h e  

profession wieids an enormous influence on how he triews his 

Duty . 

As he gaiiis confidence in his abilizi?s a s  a 

professional, the cfficer begiiis ts think aboilt how h e  can 

influence =he silitary 2rofessian.’ Hd is 20 longer 

satisficrl merely ts respond t,c zke gslicies of his 



profession but seeks a voice in the formulation of those 


policies. He develops, and, if the profession is fortunate, 


he shares his vision of the profession. To be sure, the 


officer must continue to be selfless in his attitude about 


service; but from this point in his career self becomes an 


important part of his concept of Duty. 


The survey of literature ilndertaken by this study is 


very clear on this one point: the influences that shape the 


officer's understanding of Duty will change--will gain and 


lose significance to him--at different times in his career. 


This stu5y proposes, therefoie, that balance is an 


essential quality of Dilty: balance among the five 


imperatives of Duty cited earlier; balance within each of 


those five imperatives of Duty: balance, most of ail, 


between the compsting demands of "self" and "selflessiiess. 
" 

Visually, this essential quality of the professionai 


officer's concept of Duty looks like this: 




In this diagraa, the relationship between self and 


selflessness in the officer’s concept of Duty becomes clear: 


the greater the officer’s development of self, the greater 


his obligation to use his skills in the selfless service of 


his profession. Similarly, the officer must Dot be 


satisfied merely to be selfless in the performance of Duty. 


Balance between self and selflessness is the optimum %ate 


of the profession. 


The diagram also makes it clear that the officer’s i2ity 

to the Constitution is his most important Duty. Yet, as 

this study note? earlier, it is the Duty of which he is 

least conscious in his daily life. For most officers, Duty 

to the Constitution is accomplished through faithf-il serviCe 

to the profession. That is why this stuty portrays Duty in 

this way, wits the Constitution as the strong base OD xhic5 

the concept af Cuty rests but somewhst removed f rom t h e  

tenliOUs point on which the imperatives of “vty balanc?. 

. .The five imperatives cf Duty describai in =nis chapesr 


contribute to the folLowing definition of Caty which seek5 


to clarify the officer’s 3aty for him withoxt b-ir8?ning t?;e 


vcr3 beyond its capacity: 
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The o f f i c e r ' s  Duty i s  t o  p repa re  f o r  war, t o  f i n d  

i n  h i s  p r o f e s s i o n a l  l i f e  a ba lance  between self 

and s e l f l e s s n e s s ,  t o  l i v e  a l i f e  of p r i v a t e  

excellence, action. and courage. and t o  suppor t  

t h e  government of t h e  United S t a t e s  i n  t h e  

performance of i t s  C o n s t i t u t i o n a l  d u t i e s .  

These words, t hen ,  l i e  below t h e  s u r f a c e  of D u t y ' s  

i cebe rg .  They c l a r i f y  Duty's focus  and g e t  a t  t h e  no t ion  of 

ba lance  e s s e n t i a l  t o  t h e  concept of Duty.  And ye t  t hey  

still  seem inadequate ,  s t i l l  seem l e s s  e loquent  t han  t h e  

simple word Duty i t s e l f .  That may be why Robert E. Lee 

c a l l e d  Duty " t h e  sub l imes t  word i n  t h e  Engl i sh  language.' '  

In 1 9 0 7 ,  Henry Adams desc r ibed  edaca t ion  as t h e  t a s k  of 

"running o rde r  through chaos,  d i r e c t i o n  through space ,  

. d i s c i p l i n e  through freedom. u n i t y  through 

The goa l  of t h i s  d e f i n i t i o n  of Dlity i s  t o  add a b i t  cf 

o r d e r ,  d i r e c t i o n ,  and u n i t y  t o  t h e  s tudy  of Duty. 

Chapter t h r e e  w i l l  examine how e t h i c s  i n  gene ra l  an.; 

Duty i n  p a r t i c u l a r  a r e  c u r r e n t l y  t augh t  w i t s i n  t i e  i n i l i t a r y  

educa t ion  system. This  i s  intsnded t o  be t h e  i n i t i a l  s rep  

i n  decicling i f  e t h i c s  i n s t r u c t i o n  i n  t h e  Army schcolhous? 

meets t h e  need of t h e  o f f i c e r  corps  f o r  a c l e a r  an:. coheren: 

concept of D u t y ,  a concept of D u t y  l i k e  t h e  one derivP.3 froin 

l i t e r a t l i r e  he re  i n  chap te r  two. 
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Chapter Three 


The Pedagogy of Duty 


"Achilles. though invulnerable, never went into 
battle but completely armed" 

(Lord Chesterfield, 1 7 5 3 )  

When the authors of the 1978 Review of Education and 


Training for Officers (RETO) published their findings, they 


noted the "exquisite tension" in the military profession 


between those characteristics of the Army which nust change 


to remain current and those characteristics of the Army 


institution xhich must remain unchanged.' Xowhere is this 


"exquisite tension" more clear than in the study of military 


ethics. if the officer is to be "completely armed" for 


battle, he mlist understand the ethics of his profession. 


AN OVERVIEW OF ARMY ETHICS INSTRUCTION 

'1
~'~ealiy, 
=he officer will encounter ethics instrucrton 


both in the Army schoolhouse ani in.his assigned .mit. The 


Army's Training an.? Doctrine Command (TXADOC) requii?s t ach  

service school to inciude a specified number of h o x s  of 



ethics instruction as part of its curriculum. There is no 


formal requirement for commanders to conduct ethics 


instruction in the active force, but,many commanders include 


ethics in their officer professional development programs. 


Within the schoolhouse, the study of professional 


ethics is included in instruction on leadership and 


professionalism. The Center for Army Leadership at Fort 


Leavenworth, Kansas, ensures standardization in leadership 


training by publishing training objectives and lesson plans 


which are disseminated to schools within the military 


education system. The teaching methodology for leadership 


instruction in the Army schoolhouse includes a combination 


of homework readings. formal presentation of theory, case 


studies, and classroom discussion. 


Outside of the schoolhouse, professional development 

programs at the unit level should continue the officer’s 

study of ethics. The Combined Arms Training Activity at 

Fort Leavenworth publishes Training Circ-Jiars to assist 

leaders at battalion level and below in preparing ethics 

instruction. The recommended teaching methodology f o r  

leader development prog-rams in the uni: is discussion of 

case st-dies. 
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If all goes as intended, instruction in the schoolhouse 


and instruction in the unit complement each other. This is 


part of the Army’s new Military Qualification Standards 


(MQS) program, a program fully implemented through the 


lieutenant level (Level 11) as of this publication. 


Although there are two components to the Military 

Qualification Standards program--instruction in the school 

and instruction in the unit--this chapter will consi2er only 

the school component of education in professional siiitary 

ethics. The schooi component is backed by the force of 

regulations, lays the foundation q o n  which every officer’s 

understanding of ethics is built, and provides the officers 

who will teach ethics in the active force with the 

background to do so. Therefore, this chapter will examine 

ethics instruction at each level of the officer’s formal 

professional education, from precommissioning through the 

Jar College, to discover where Duty fits into the 2rzcess c f  

eeucating him in the ethics of his profession. 

MILITARY QUALIFICATION STANDARDS LEVEL I: Precommissioning 


At the MQS I ievel, the officer candi?ate receives 


txenty-four hours of Leadership instruction; eight Gf these 


hours are devoted to the stz,iy of professionalism an.: 
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professional ethics. The objectives of precommissioning 


leadership and ethics instruction are presented to the 


student in a task list. Each officer candidate must 


demonstrate his knowledge of the material on the task list 


before he is commissioned. The task list for leadership 


instruction includes seven requirements. Three of them 


cover topics that might bring students to the consideration 


of Duty: 


REQUIREMENT 


1-3 	 Describe the four factors of leadership 


1-4 	 Describe the eleven principles of 


leadership 


1-5 	 Describe the nine competencies of' 

leadership 

Typically, the officer candi.iate demonstrates his 

proficiency at these tasks when, for example, he is "able to 

identify all leadership principles (100% accuracy1 i n  

accorilance with FM 2?-1G0.'2 

The task list for profossionai ethics instraction at 


*Lhe precommissioning ievel inclildes four requirements: 
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1-1 	 Describe the foundations, 


characteristics, and role of the 


profession of arms and its uniqueness 


1-2 	 Describe basic American values and how 


they are related to the role of the Army 


1-3 	 List and describe the ideal Army values 

(FM 100-1) and the Professional Ariny 

Ethic/Soldierly Qualities (FM 2 2 - 1 0 0 :  

1-4 Relate how the vaiues of the professisn 


.of arms serve the nation 


These are the common objectives of precommissioning ethics 

instruction. Wherever leafiership and ethics instrxtion f o r  

the officer candidate takes place, it is basea yipon these 

task lists. 

Duty is not stadis3 as a separate valile at t h e  

precommissioning iev11.3 However, several Lessons withis 

the ethics b l o c k  of iascructian touch on =he iinperstivei of 
. .Duty ?*scribed i n  chapier zwo. 
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For example. lesson three, a one hour class on the 

military profession, presents the Huntington model of 

professionalism. During this class, students discover that 

officers must "act out of a sense of calling and out of a 

sincere desire to fully and willingly fulfill all of our 

obligations.''e Later classes, at iesson 21 and 2 2 ,  examine 

this idea of obligation through consequentialist (means- 

ends) and deontological (moral imperative) theory. These 

lessons stress the importance of the profession in the 

officer's life and famiiiarize him with the tools he will 

need to confront the complexities of ethical iecisionmakiny 

The Constitution, the Oath of Office, the officer's 


commissioning statement, and FM 100-1--each an important 


source in the development of the cfficer's concept of Duty--


are the subject of a one hour class at lesson thrce. 


Lesson foc r  is the last lesson in the precommissioniag 

Leadership block which deals directly with silitary ethics. 

For three hours Surcng lesson four, szu.ients discuss 

leadership principles, leadership competencies, leadershi? 

imperatives, an2 leadership traits from Ft! 2 2 - 1 C C .  Thoqh 

the word D u t y  is not inentimed in the lesson plan, the 

subject matter of l e s s o n  fzur may lsa.5 stildeits to the 

. l i ~ c ~ ~ ~ i o f iof 3 ; i t y .  
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It is not the purpose of this chapter to assess the 


Duty-related instruction at the precommissioning level; that 


task will be undertaken in chapter four. Nevertheless. even 


a cursory look at the precommissioning leadership and ethics 


c-urriculirm leaves the impression that instructors inust cover 


an enormous amount of complex material in a very limited 


amount of time. And it is also noteworthy that the notion 


of personal excellence and the proper Zevelopment of self-- 


crucial in the concept of Duty as this study defines it--


are apparently missing from precommissioning instruc-' 
&AOL. 


MILITARY QUALIFICATION STANDARDS LEVEL 11: 


Officer Basic Course 


During his officer basic course, the new lieutenant 


receives five hours of instruction in ethics. *This 


instrzction is divided into three lessons. 


Lesson one reminds :he officer that he is a sember 3f  i 

profession. The objective of this lesson is to "review the 

,zharacteristicssf a profession and describe thc four 

charactcrisiics 05 the military profession that 3 . i s t i Z g . i i s h  

it F i o m  other occueations or professions.'5 Basi:: :ours? 

instrxtsrs use Ryan an:: Cooper's modei of the profssslon 

fi,JiII T h o 3  ;Jho ?an Tcach. This sode! is iioi si,Jnifit:snt!y 
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different from the Huntington model w e d  in precommissioning 


instruction. It does, however, seem to place greater 


emphasis on service and personal responsibility than the 


Huntington model. 


Lesson one is an hour long. During rhe last part of 

the hour, the student is encouraged to develop a list of 

obligations he identifies as unique to the military 

profession: 

The instructor should now...allow the members of 

the class to list the specific obiigations an: 

responsibilities they see as officers in the 

Army ....There is no approved solution for this 
objective beyond recognit on of the requirements 

of the professional ethic in F M  100-1.' 

This exercise prepares the stuient o examine the Arsy Ethi: 

in FM 190-1  during Lesson two. 

Lesson iwo is the heart of X Q S  I; zthics instruccion; 

it Is a three hour black of instrucrion on the institcticnal 

an3 indivi.dua1 values list13 in FN :3'3-!.  

The first ho-;i fccuses OE Loyalty. Yxing this h z x ,  

the student mist "-??scribe the hierarchy Gf !;yalry thaz a 

66 




officer is expected to commit himself to." He must also 


recognize that Loyalty "calls for us to put ...p rinciplcs 


higher than ourselves, our branch of service, or even our 


commander or unit if there is a ~onflict.''~ 


The likelihood of encountering competing valiles an8 tne 

need, for selflessness in the military profession--both 

prominent in the concept of Duty according to this study-- 

should be clear to the officer at this,point in the course .  

The reiationship among the values within the Army Ethic 

becomes less distinct, however, when the lesson plan expands 

the definition of Loyalty to include "such other fundamentai 

values as personal integrity, and a firm commitment t o  

justice and truth. as well as a concern for the well-being 

of.. .~oidiers."~ This expanded definition is zsefzl a s  a 

transition into the next hour of lesson two, but it also 

makes it difficult for the student to i2entify ths 

:iniqueness of Loyaity within the Ariny Zthic. 

The secon.? hour of 'lesson two begins with d $, i scass l sn  

of ethicai relativiss, a discussion intended tr, cai3se =he 

stutent to consiier farther the nature sf his profcssisn. 
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The last part of this class works toward an understanding of 


selflessness: "everyone working toward the common good 


rather than their own self-interest."* 


Hour three completes the discussion of.FM 100-1 by 

exploring the concept of egoism. The student must "explain 

the difference between a healthy aspiration for self- 

improvement and selfish, unbridled ambition."'O Be must 

also "relate the importance of the value of integrity ...an.? 
its relationship to character development. " l l .  

The final hour of ethics instruction at the basic 

course level, lesson three, requires the student to consiier 

the "progression from mere compiiance with standards to 

internalization of the values behind the standar8s."1z 

During this hour, the stlident learns that mere complianc? is 

not enough in a profession founded on ethical values: 'iii 

individual who complies with an ethical precept without 

knowing why he sust comply is not tr-ily carrying out in 

obligation; he is merely exhibiting abedience."13 

. .Ethics instruction at the basic colirse levei is W ~ L -

4esigred to take a.ivanrage of ;he ! imit?d time a v a i l a k : l ? .  
. .  

Lesson plans b;iilt arounil the Army Ethic as it is presents? 

in -34 100-1 ar? likely to bring out sany sf ::?s isp+razi: ;?s 

of 3aty identifie.3 in this study. : r ,  sese cases, however, 



they are not presented to the student as imperatives. For 

example, "self" is acknowledged as an actor in ethical 

decisionmaking. but only in a negative sense, oniy as 

something to be overcome. Duty appears on a siiCie at the 

beginning of lesson two, but it is the least-discussed sa:ua 

within the Army Ethic according to the lesson plans. 

Furthermore. as the student makes his way through the five 

hours of basic coiirse ethics instruction, the components of 

the Army Ethic may seem to blend together. These issues an; 

the challenge of discussing the relationship of the vai-Jes 

in the Army Ethic while at the saae tine saintaining zhzii 


uniqueness will be addressed in chapter four. 


OFFICER ADVANCED COURSE 


The Military Qualification Standar,is Level :I1 coi? 

curriculum is not yet complete. However, each service 

school teaches advanced course ethics frss a conmoil set of  

lesson plans piepareZ by the Centcr for Army iead?rship. 

The young captiin who attends his a.vanse.i couis? 

receives thirty-two hoars of leadershi; instrxsicri; t k e c  

of these hours foc-Js on insiruczisn i n  ai;iL-szy ethics. 



Hour one is .'designed to spur ...thinking about the 
complexities of personal values and how the complexity 

multiplies as an individual relates to others."l4 

The second hour of advanced course ethics instruction 

discusses the characteristics of a profession (15 minutes;, 

the professionai military ethic from FM 100-1 (10 minutes;, 

and the sources of American military values (10 minutes;. 

Within this hour, the instructor highlights the "many 

conflicts requiring difficult choicss....the ethical 

responsibility to show courage. ...and the moral obligation 
to subordinate private interests to Bub?ic weifare."ls 

The final hour of ethics instruction at the advance 

course level examines the "ethical decisionmaking process." 

This lesson reqliires students to examine the role of ethical 

Brinciples r is  "filters" through which competing VaLGei say 

be compared an2 to work with a five-step iecision making 

model Sescribed in chapter four of PM 2 2 - 1 0 0 ,  X l l i t a r v  

:,eaBership. 

Although these three hours Sircctly a,i.iress ? t h l = s ,  

there are at i e a s i  three a.i:itional hcurs of insircczion in 

t h e  advanced c3:irse leadership curric-Jlm :ha-, may 1 4 i . i  :h-

st-i?ent tc a consiieration of silitary ? t i i c s .  
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Lesson ten is entitled. "Csmmand Climate." During zhis 


hour, students must "describe and analy.ze the factors whizh 


affect command climate and how they contribute or detracz 


from ethical conduct:'le 


At lesson twelve, students study "Team Suilding and 


Unit Cohesion." Part of this lesson explores the 


commander's responsibility to "transmit Army i.ea:s" ta his 


unit. 


And, lesson fourteen looks at "9attlefield Stress' .in?. 

requires stadents to "discuss the ethical impiicatisns of 


stress on the battlefield.'lB 


The pattern of advanced course ethics instruczion is b y  

now a familiar one. Students first consider what it means 

to be a professional and then examine the Army Ethic. 3nce 


again, Duty  anjoys little prominence; it appears on a 

vi?wgraph slide and nay be mentioned during t:le ten miz-xas 

ailocated to the Army Ethic at hour two. Cn the other h a t ,  

. .the emphasis at the advanced zsiirse lsvei 1s oii c?.r:':--- . L & L - C  


resolution. This, ani t h e  introd-xtion of a formal 

decision-making mo?el, arr new to ihs 2ffieer. 
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c o m m  A m  GENERAL STAFF COLLEGE 

The command and general staff college core curriculum 


includes twelve hours of leadership instruction; three hours 


focus on military ethics. 


In hour one, students discuss 'the professional Arny 

Ethic," a discussion which "must include the values of the 

profession of a r m ,  our national values. an3 val-ies he12 b y  

soldiers."lS This lesson, like sisiLar lessons in the firs= 

three levels of officer professional education, is byiil: 

around chapter four of FM 100-1. 

The second hour of CGSC ethics instr:ic=ion exanines 

"the ethical reasoning process ilseZ to help think thrcugh 

complex ethical di:emmas."20 The ethical reasonisg proe?ss  

in chapter four of FX 22-100 once a g a i r  provides :he basis 

sf this instrnetion in dezislsnnaiing. 

The final h:ir sf ~ h i c s  instructicn at :his Lsv?1 cf 

the cfficer's professional eZ-ication encocrages the s t d . f ~ =  

to consijer "the cthical responsibilitics of senior-le.loi 
,-i o a . ? e r s . " 2 1  :arenost amorg these responsibilitics ii "xc.ral 

L-̂~uqhness.' 3as?.3 apon c h a p t e r  c h z ? e  of  ??I2 2 - 1 2 ; ,  



Leadership anQ Command & Senior Levels, this lesson 

reminds the student that ethics "activates the organization 

to gain the moral ascendancy required to win."** 

At the completion of the CGSC leadership block of 


instruction, each student must submit a short paper in which 


he explains his philosophy of leadership. Although this is 


a short exercise, the introspective student will find it 


impossible to consider leadership styles without first 


considering the part ethics plays in leadership. 


Not surprisingly, Outy makes only a cameo appearance 

,during CCSC ethics instruction, its appearance once again 

limited to a viewgraph s:iZe listing the values in the Army 

Ethic from FN 100-1. in fact, based upsn wha: has coae 

before in the precommissioning through aavanced cocrse 

levels. much is familiar about ethics instruc=ion a t  the 

CGSC level. However, the attempt to consider the 

diffsrences in athical responsibility from company .gra.<? :.J 

field gradr cfficer I s  new to the curriculum; new, coo,  are 

the emphasis on nor31 zoughness as =he pivotal v i r t . i e  of th-

senior leader and the paper requirement. 



THE ARMY W A R  COLLEGE 

The Army War College core course in leadership is 

entitled, "The Professional Leader." Among the objectives 

of the course are two that relate directly to ethics: 

"to recognize the ethical values and norms of the military 

profession and develop a personal approach for seniar level 

leadership....to recognize and consider the ethical 
dimensions in making policy 3ecisions."23 The ?rofessional 

Leader course includes four lessons of approximately three 

hours each; these lessons are reading-intensive an2 seminar 

in methodology. Each lesson, therefore, has the potenria: 

to generate cliscussion on ethics. 

Lesson one explores "The Nature of the InZiviiual.' 

This lesson helps students "understand and appreciate thaz 

stresses relate? to the total iiability contract sf ihs 

soldier represent a significant factor in in3ivi:ia: 

motivation in the military that is aifferent from anythizs 

found in the civilian sector:z4 

Lesson ~ U Gb:ii;ds upon the first lesson an8 exaninrs 

'Ths Nature of .-he Organization." In this Lesson, sr-ii?.nts 

compare "najor managemezt thecries az.3hc,w they apply to 

organizations,"2s both silitary an2 nos-milizary. 
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Lesson three looks at "The Nature of the Leader," 

and "examines leadership from a classic description of a 

good leader pre-'rlorld War...to the unit commander of 

today."2s Like the last lesson of CGSC instruction, this 

lesson requires the student to "elevate his focus" and to 

consider how he may have to change his leadership style as 

he reaches levels of senior leadership. 

During the final lesson of the War College core 

curriculum, the officer studies "lrofessionalism and 

Ethics." This lesson and the readings which support it a s k  

the student to consider three questions: 

1. What is the essential relationship between 


society and its armed forces? 


2 .  What is the responsibility of the silitary 

professional when his or her perception cf the threat to 

ilational security .differs from that of civilian officiais cr 

the general public? 

3 .  How 3oes the military professiGna1 balmce iis 

or her iesire for career advancement with the dcmani oi 

self:?ss service to the nationlz" 

The answers tc thsse questions g o  a l ocg  way tCWZr2 h s i p i r i g  
. .  

t h e  o f f i c e r  .Anderstand Duty as part of the Arny Z t h i ~ .  
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The War College leadership curriculum also includes a 


writing requirement. The wording of this requirement is 


significant: 


Each student is required to prepare a paper 


of approximately 2000 words which includes... 


an expression of the student's values, 


professional concepts, ethical considerations, 


knowledge, and experiences, all integrated into 


a personal philosophy of leazership that will 


best meet the challenges to senior Army leaders in 


the future.'" 


Each year, three papers submitted by previous classes are 


included in an appendix to the leadership syllabus as en 


illustration of how this requirement may be me:. 


Appropriately, the War Co::ege leadership c-urricul-Jm is 

much less structured than the lsvels of professional 

education which precede it. Duty may or may not be 

addressed by name, but many of the imperatives that make it 

up will surely be discussed in response to the q;ieitisni 

.luring lesson four an3 to the writing requirement. 
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CONCLUSIONS 


As a separate value, Duty does not emerge as an 


important part of leadership and ethics instruction within 


the Army’s professional education system today. On the 


other hand, many of the imperatives of Duty identifiss by 


this study are prominent within the ethics curriculum. 


With this knowledge of the school system as background, 


chapter four will look at how c:osely the definition sf Duty 


proposed by this study matches the way Duty and its 


imperatives are represented within the Army schoo? SYS=SQ. 
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Chapter Four 

Toward Richer and Thinner Meanings 

Since t h e  Army e t h i c s  cur r icu lum desc r ibed  i n  chap te r  

t h r e e  v i r t u a l l y  ignores  Duty, t h e r e  might seem l i t t l e  t o  

expect  from t h i s  c h a p t e r ,  a chap te r  conceived when t h i s  

s tudy  began a s  an assessment of Duty-related i n s t r u c t i o n  i n  

t h e  schoolhouse.  Never the less ,  t h e r e  i s  s t i l l  much t o  say 

about Duty and about t h e  way it  is presenter? ;o t h e  o f f i c e r  

co rps  i n  t h e  classroom. 

Based on t h e  d e s c r i p t i o n  of Army e t h i c s  i n s t r u c t i o n  

i n  chap te r  t h r e e ,  t h i s  chap te r  looks a t  how t h e  f i v e  

i s p e r a r i v e s  of Duty a r e  r ep resen ted  i n  t h e  Arsy e t h i c s  

curr iculum. I f  t h e  impera t ives  of Duty a r e  p r e s e n t  ir, t h e  

cur r icu lum,  then  t h i s  chapter  can conclude t h a t  Duty 

i n s t r u c t i o n  i n  i t s  c u r r e n t  form meets t h e  need af t h e  

n f f i z e r  corps  f o r  a concept of Duty l i k e  t h e  one .3efined i n  

chap tc r  two. A t  t h e  same t i s e ,  i t  may be t h a t  t h e r e  i s  a 

b e t t e r  way t o  s e e t  t h a t  need, a s o r e  e f f a c t i v e  secho9 of 

exp ia in ing  Duty t o  t h e  s f f i c e r  co rps .  



Therefore. this chapter considers both the content and 


method of Arsy ethics instruction. It looks at how zontent 


and method work together in the schoolhouse to develop the 


officer’s concept of Duty. 


THE CONTENT OF ARMY ETHICS INSTRUCTION 


The imperatives of Duty derived from literaturo in 


chapter two included: 


1. defense of the United States 

2 .  support of the duly-constitute.3 government 

3 .  dedication to the military profession 

expressed by the life-Long pursuit of knowle5ge ( t h e  

3evelopment of judgmertr and the life-lonq purscis of 

personal excelience (the eevelopment of self: 

4 .  selflessress 

5 .  colirage 
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Most of these are present in some form at every level of the 


officer's professional education. One is never mentioner? to 


him at all. 


The officer is constantly reminded that he must 


"support and defend the Constitution." At certain levels of 


his professional education. however, this reminder i3 1it;le 


more than an entry on a viewgraph slide. Sometimes this is 


referred to as his Duty, and sometimes he is to12 it is a 


matter of Loyalty. Moreover, whenever the words "support 


and.defend" appear in the curriculum. they appear tog?ther. 


After a while, the phrase "support and defend" seems almost 


absent-minded and mnemonic. There seems little attempt to 


consider the implications of "support" and "defend" 


separately. Nevertheless, the first two imperatives of X t y  


are represented at every level within the military e?ucatior? 


system. 


The third imperative, "ledication t o  the professisn. 

is also representea at cvery ievel of the officer's 

cdxation. interestingly, each level i l s e s  i different a c . 8 e l  

of professionaliss as the basis of insiructian. Emphasis c;1 

the officer's role as a member of a professim is ospocisily 

apparent in the precommissioning, officer besic, a: ,2fficer 

advance.3 .courses. 



Although the officer is reminded of ehe isportance of 

professionalism each time he attends school, the ethics 

curriculum seems to stop short of mandating to his how 

professionalism ought to be expressed. This study contends 

that, like the medical doctor, the professional officer is 

ethically bound to the "life-long pursuit of knowiedge." 

Within the Army school system, however, knowledge is 

presented as part of the leadership framework Sescribed in 

FM 2 2 - 1 0 0 ;  it is not presented as binding in any way. This 

is an important distinction. A student might interpret this 

to mean that knowledge is merely a prerequisite of good 

leadership and miss the point that by the nature of his 

profession the officer is ethically bound to the pursuit of 

knowledge. This imperative of Duty is no: represente? 

within the ethics curriculus at any level. 

Nor is "persona? excellence" portraye? as an imperarive 


of Duty. When "self" is sentioned in the curric>ius, it is 

most often mentioned as something negative. The exception 

to this neqative portrayal of "self" is in the sfficer b a s i c  

coarse. There, the discussion of egoism enccarages t h e  

comparison of asbition. self-development. seiflessntss, i C 2  

selfishness. In general, hswever, iisc-:ssion abs.;t :he 

sificer's responsibility for self-development is x o t  

pressrtec: tc his as something biaiing. 'It ~s not pr*sent?.: 

L-5 his as his 3uty. 
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Because " s e l f l e s s n e s s "  i s  cons idered  one of t h e  

i n s t i t u t i o n a l  v a l u e s  of t h e  Army E t h i c  i n  FM 100-1 ,  it i s  

mentioned a t  each l e v e l  of t h e  o f f i c e r ' s  p r o f e s s i o n a i  

educa t ion .  S e l f l e s s n e s s ,  i n  f a c t ,  r e c e i v e s  more a t t e n t i o n  

than  any o t h e r  va lue  i n  t h e  e t h i c s  cur r icu lum.  

"Courage" i s  one of t h e  i n d i v i d u a l  v a l u e s  a c c o r i i n g  t o  

FM 100-1. There fo re ,  whenever t h e  viewgraph s l i d e  of 

i n s t i t u t i o n a l  and i n d i v i d u a l  va lues  from FM 100-1 makes an 

appearance i n  t h e  classroom--and it  sakes  an appearance a t  

every l e v e l  except  t h e  War College--courage i s  meritione?. 

However, meaningful .discussion of t h e  importance of courage 

t a k e s  p l a c e  only  a t  t h e  CGSC and War College l e v e l s .  P r i o r  

t o  C S S C ,  t h e r e  seems L i t t l e  e f f o r t  t o  d i s t i n g u i s h  between 

phys ica i  and moral courage;  t h e r e  i s  i10 apparent  a t rempt  

wi th in  t h e  e t h i c s  cur r icu lum t o  p o r t r a y  courage a s  an 

i n s t i t u t i o n a l  a s  wei i  a s  aii i n @ i v i d u a l  v a l a e .  

I n  g e n e r a l ,  t hen ,  four  of t h e  f i v s  i s p e r a t l v e s  sf D; i ty  

a s  t h i s  stu.9y r!efines them a r e  p r e s e n t  i n  t h e  Army e t h i c s  

cur r icu lum i n  one f o r n  or  ano the r .  The p u r s u i t  of knowi??g? 

an8 t h e  p x s n i t  of personal  exce l i ence  a s  ?%press ions  of 

4edicar ion  t o  t h e  p r o f c s s i o n  i r e  eLsenzi.i!;y : i i s s i i i g .  



However, t h i s  merely e s t a b l i s h e s  t h a t  t h e  impera t ives  

of Duty a r e  mentioned somewhere i n  t h e  cur r icu lum.  it says  

no th ing  about how t h e  o f f i c e r  w i l l  g a i n  an understanding of 

t h e  way t h e  impera t ives  of Duty r e l a t e  t o  each o t h e r .  I t  

remains f o r  an a n a l y s i s  of t h e  methodology of Army e t h i c s  

i n s t r u c t i o n  t o  complete t h e  p i c t u r e .  

THE METHOD OF ARMY ETHICS INSTRUCTION 

Long b e f o r e  anyone thought  about  e t h i c s  o r  m i l i t a r y  

p ro fes s iona l i sm,  p r i m i t i v e  a r t i s t s  covered t h e i r  ar twork 

with a b s t r a c t  d e s i g n s  because t h e y  fezre.? t h a t  -anoccupied 

space a t t r a c t e d  e v i l  s p i r i t s .  A r t  h i s t o r i a n s  r e f e r  t o  t5Ts 

phenomenon a s  h o r r s r  vacu i :  l i t e r a l l y ,  a f e a r  of empty 

spaces .  E t h i c s  i n s t r u c t i o n  w i t h i n  t h e  m i l i t a r y  e3uca t iun  

iystem--expecial ly  a t  t h e  c a r l y  l eve l s - - ?xh lb i t s  ;endenc;+s 

tcwarc: a s o r t  of ho r ro r  v a c z i .  In  t h i s  c a s e ,  i t  might be 

nor6 acc-Grately d e s c r i b e ?  a s  t h e  f e a r  of leav ing  something 

01;z. 

:or example, i n  one hoar at l e s son  thz?e ,zi 

precommissioning i n s t r u c t i c n ,  t h e  i z s t r x t c r  must C O - J J ~ I  

b a s i c  Amerizan V,ilCeS de r ive6  frcm ti? Cons=i:atioz. 

-
: r s t i t u t i o n a l  Indivi.:ual val.aes f r s m  Z N  LOO-:, a:i i  :he 

v?.l.les 3 e r i v d  frgm t h e  g f f i c e r ' i  ~ a m m i i s i o n i z g  iii:~t.m+rt. 
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Included in the instructor support package for this lcsson 


are three viewgraph slides: 


VGT #3-1 VGT #3-2 


Liberty Commitment 


Equality Competence 


Human Dignity Candor 


Justice Courage 


VGT #3-3 Loyalty 


Duty 

Patriotism Selfless Service 

valor Integrity 

Fidelty 

Competence 

This is a List of abstractions to make atiy primizive artist 

proud. More to the point, it is simply n o t  possible to 

c3nsi3er these words in any meaningfui vay in an hour. 

This ciass, and scme others like It, has thr pctentiai ta 

besoine an exercise in nemorization, anathema ta t h s  t c a c h i s g  

cf ethics: 

Values hav? t~ be ; a r c f u l ? y  iiia;yz?.i, an?. iii 

attempt must be made to .?istinguish berween 



l e g i t i m a t e  and i l l e g i t i m a t - e  u s e s ,  r i c h e r  and 

t h i n n e r  meanings ....A c l a s s  i n  e t h i c s  ought t o  

provide  a s i g n i f i c a n t  occas ion  t o  g r a p p l e  

wi th  some of them.' 

There is  l i t t l e  time t o  g r a p p l e  with any s i n g l e  va lue  when 

t h e r e  a r e  so many t o  be covered i n  one c l a s s .  

The l e s son  on p r o f e s s i o n a l  e t h i c s  du r ing  t h e  advance 

cour se  i s  even more f r e n e t i c .  In  one hour ,  s t u d e n t s  a t  t h e  

advanced cour se  must d i s c u s s  , t h e  "key c h a r a c t e r i s t i c s  of 3 

p r o f e s s i o n "  (15 minutes ,  wi thout  viewgraph s l ic le : ,  . ' the  

v a l u e s  of t h e  p r o f e s s i o n a l  m i l i t a r y  e t h i c "  ( 1 0  m i n u t s s ,  w i t h  

viewgraph s l i d e ! ,  and " t h e  sou rces  of American m i l i t a r y  

va lues"  ( 1 0  minutes ,  with viewgraph s l i d e ) .  

ABmittedly, t h e  s t u d e n t  has  s sen  some of = h i s  n a z e r i a l  

b e f o r e ,  and n c t  every i n s t r u c t o r  uses  t h e i e  s:i.Jes anyway. 

I t  is a l s o  t r z e  t h a t  st : idents o f t e n  fin: a way t o  t a l i  abc-'.A& 

. .  a s i n g l e  va lue  fo r  t h e  e n t i r e  hour.  e s p e c i a l l y  i n  3mai-

group i n s t r u c t i o n .  Case s t u . l i e s ,  t c o ,  can he12 i n s t r u c t o r s  

i s o l a t e  a s p e c i f i c  va lue  f c r  S i s c u s s i o n .  3 G t  many sf t h e s e  

i n i t i a t i v e s  on t h e  p a r t  sf i n s t r u c t o r s  a rd  s t z i ? n t s  s e ? s  i c .  

be approaches i e s i q n s d  t o  overcome =he curricui:;m sz.1 

merhodology i n  t h e i r  c x r r r n t  :o rm, 'nc t  e luzac ion  t h a t  t a k e s  

idvantage  of them.  



Here is the point: there is simply not enough time to 

develop the student's understanding of an Army Zthic eight 

values long. Explaining to the student that these eight 

values are two-tiered, institutional and individual, does 

little to alleviate his frustration at facing so many 

abstract wor8s. Fxrther exacerbating the problem is the 

Army's insistence on redundancy. At each of the first thr?e 

levels of professional education, the officer explores 

virtually the same questions : what is a erofession . . . .ghat 
are the values derived from the Constitution ...what are the 
values which make up the Army Ethic accoraing to FI 100-l? 

When the limited time available is ilsed up trying to cover 

everything. even things that have been covered in earliar 

ievels of professional education. the classes become 

exercises in the consumption of information and not the 

opportunities for education that they shoulj. be. 

Flirthermore, it seems that within the school system ti? 

values of the Army Sthic are often consiCeri.1 in a vacucm, 

is ends anto thesselves. Yet these ;ral:ies do not fnnetisn 

in a vacuum in the workplace. For exampie,' this st.d.y h a s  

alrearly noted that "selflessness" recsiv?s more. a:tantioa in 

?thics instruction than any other vaiue. Eecause this 

attention exists i.? i vacililin, howevkr, 'salflcssnesa' c i n  
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become easily confused with self-abnegation. and serf- 


abnegation is unacceptable to most officers. "Selfle'ssness" 


can only be fully understood and accepted when it is 


juxtaposed with "self" in the sense explained earlier in 


this study. 


Generally, then, instruction in the Army Ethic seems 


without focus. It does not meet the needs of the officer 


corps as this study understands them from the survey of 


literature. The officer needs a yardstick against which he 


can measure his professional life. He needs to understan. 


how values fit together in the mi itary profession. He 


needs a qualitative feeling about the profession rather than 


something quantifiable. He needs something he can 


internalize, a professional conscience, not a checklist. 


As a start toward fulfilling this need for its 


officers, the Arsy education system must recognize ih3t it 


cannot cover such a broad subject as ethics in its entirety 


each time an officer reports to a school. At present, znly 


the War College seems to concede this. Early ethics 


instruction shoulj. lay a foundation of understanding; latar 


instruction should focus on how the officer's increasing 


rank and responsibility change his ?thical responsibi!:;?. 

. .Successive ievels of officer professional etacaiisn s h ~ x i l z  

build upon each ocher such inore than they 20 at ?resent. 



And there shoul.3 never be a requirement for the officer to 

memorize lists of values; he must be made to articulate the 

meaning of values. 

For that reason, the requirement for each officer at 

CGSC and the War College to write a paper in which he 

articulates his values is a good requirement, one that sight 

be beneficial even for the very junior officer. A written 

requirement is not  a panacea, however. Without a mechanism 

for proviaing feeaback to the officer about his i?eas-- 

either from his instructors or from hi3 classmates--he may 

get the mistaken impression that values are entirely a 

personal matter. 

Finally, this study believes that the difficu?ties 

noted in Army ethics instruction may be symptomatic of a 

larger problem--ambiguity anl redundaccy in th? Army Kthii 

as it is presented in FN 100-1. For a l i  of the reasons 

.:?tailed in chapters tuo, three, and f o x  of + h : - s*'--. L L  Lady, t h e  

Ariy Ethic shcul9 be revisei. SpecificaLLy, the Army Etbiz 

shoulj. be made shorter by abanloning the two-tiered z s n c e p t  

and bringiag sisi:ar cal-Ges back together; ideally, in t h e  

profession of irms, the Sistinction bctvsen ina:i=.iriona: 

an.: in.?ivi.i-ia; -jal:ies is artificial anyway. F:irthsrssr-, 


the Army 'this shou! - L I I L ~ , qbe na.3e clearer b y  r?.2e=:-: =?.e . .  



values which make it up, a process which should focus on the 


uniqueness and interrelationship of values in equal meas-ire. 


In a more manageable form. che Army Ethic can 

reasonably be the focus of the study of ethics at each levei 

of professional education. The officer can use valuable 

classroom time reconsidering a more manageable Army Ethic 

to see how its influence upon his professional life has 

changed since the last time he was in the Army schoolhouse. 

This process of making the Army Ethic clearer and inor? 

manageable should begin with a redefinition of Ozty, the 

essential value of the Army Ethic. 

Of course, there must be some incentive for the Bray ta 

redefine Duty. Chapter five will conclude this study iiii 

discGss some of the implications of the concept of D>;ty 

outside the schoolhouse. 
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Chapter Five 


Sentinels a t  the Bacchanal 

Yichael Shaara's novel of the Civil War. The 

Anuels, appears on reading lists at each level of the 

officer's professional military education. Those who have 

read .it will remember a scene at the end of the novel when 

Robert E. Lee realizes that his defeat at Gettysburg 

probably means .defeat for the Confederacy. They will 

remember, too, that at Lee's side a pensive James Longstrssz 

reaches the same conclusion and wonders aloud whether he can 

continue to lead men into battle " f o r  nothing.' Softly, Ls? 

reminds him: 

If the war goes on--and i= xill, It xi;;--

what else can we io bui go on? It is the same 

question f3rever. what slse zsn we do? :f they 

fight. we will fight with them. A L ~Eoes it 

matter after all xho win31 Was that ev+r ; ? a l l y  

the q'Gestion?l 

Obviously not. For Shaara's fictional Lee, an2 for a:: 

. .so:3itrs, t h e r e  is a more impcrrant q.,isstlon, a n l jh? :  

parpose. T h ? r e  is D1;ty. 



D u t y  i s  always t h e r e  i n  t h e  l i f e  of t h e  s o l d i e r .  I t  is 

t h e  h igher  purpose,  t h e  t h i n g  t h a t  s e p a r a t e s  s o l d i e r  from 

mercenary. I n  t h e  p r o f e s s i o n  of arms r e s u l t s  a r e  impor tan t ,  

b u t  v i c t o r y  and d e f e a t ,  success  an2 f a i l u r e ,  a r e  l a b e l s  

a f f i x e d  a f t e r  t h e  f a c t .  R e s u l t s  a r e  e x t e r n a l  t o  t h e  

e s s e n t i a l  a c t  of m i l i t a r y  s e r v i c e .  A sense  of Duty i s  

i n t e r n a l  t o  each s o l d i e r .  something beyond r e s u l t s .  

V i c t o r i e s  and a e f e a t s  keep p o l i t i c i a n s  going;  Duty keeps 

s o l d i e r s  going.  

This  s tudy  c o n s i d e r s  Duty t h e  e s s e n t i a l  va lue  of t h e  

m i l i t a r y  p r o f e s s i o n .  Th i s  sti;dy c a l l s  f o r  a r e a e f i n i t i o n  of 

Duty. f o r  emphasis on Duty i n  t h e  schoolhouse,  and f o r  

r e c o n s i d e r a t i o n  of t h e  Army E th ic  t o  p l a c e  Duty i n  a 

p o s i t i o n  of g r e a t e r  prominence. The mos: compelling r*ason 

for  changing t h e  way t h e  o f f i c e r  looits at Duty is t h a t  t h e  

world i n  which he s u s t  e x e r c i s e  h i s  concepz of D u t y  i s  

changing. 

.?or cxamp??, i n  t h e  Yarch 1988  iisii? of  ? i r i m e t e r s ,  

au thor  Tom Wolfe a e s c r i b e s  f 0 - x  phases O f  freedcm :hrDxgh 

uhich he b e i i e v e s  America has passed Sine? i t s  b i r t h  is ,in 

indepen?ent r a t i o n .  AccorEing t o  'Wolf;?,An@rica is now 11: 

i t s  f o u r t h  phase of freedom, a phase  characCer:ze9 5 y  

"$reedom f r o n  r e l i g i o n . "  Arount him, Wolfe sees  evi.?enze of 



boundless affluence and materialism in Aserican society. 

Along with this materialism, he observes "the earnest 

rejection of the constraints of religion ...the rules of 
morality...even the simple rules of conduct and ethics."* 

Wolfe is not a doomsayer. In fact, he finds in this 


evolution of freedom something fascinating. something 


possible only in America. 3ut, at the same time, he 


recognizes the difficult position in which this places the 


professional soldier: 


For the first tine in the history of man, it is 

possible for every man to live the life of an 

aristocrat. 1 sarvel at it, and I uonder ac ; z ,  

an5 I write about it. 9ut you will have io .ieii 

irith it. You are going to find you:selves 

require6 to be sentinels at the bacchanal." 

Wolfe calls the military professional to a higher stan.<arr',, 

a scandar2 that will require a greater appreciatior .zL D:i=y. 

- - .Perhaps more than ever before, the professional ~z::c?~ 

is aware of %he gap between societai and military Val' ieS,  

a gap that most of the authcrs zit?! in this st;iy agree  

mist remain 2pen. The aayoff. t h e n ,  far the Z i n i  a? 

reconsiteratlon 05 Duty that =his stpey proposes is 



moral toughness. Properly understood. Duty promotes moral 


toughness; just as important, it precludes morai arrogance. 


The professional officer can reconcile his position in 


society only if he understands the balance inherent in the 


concept of Duty described by this study. 


Therefore, the search for an understanding of Duty sust 

not be dismissed as merely an esoteric academic exercise. 

If the professional officer goes to war today, he will 

probably fight for a nation with an obvious aversisrl LO war. 

He will probably fight ir a less-than-total-war environment 

for very limited and vaguely-defined political objectives. 

He will probably fight an adversary who will meet him on the 

field of battle with the fanaticism of a religious cr:isa?e. 

Silch circumstances will surely test his concept of Dzty. 

Duty is a habit. That is why it is isporcarit' = h a t  = h +  

Arsy send the right messages abolit Duty to i=s officer corps 

now, during peacetime. In 1943. a 3ritish ailthor had this 

to say aboilt character: 

a san of character in peace becomes a marl of 

ccurage in war. He cannot be selfish in ?€ace 

an.3 yet bit unsolfish in war. Charactsr.. . i s  :he 

,iaily choice of right i2stead of wrong; i: is a 

mrdl q;ia:ity which jrows tcj saturlzy i n  'peii? 



and i s  n o t  s u d a e n l y  S e v e l o p e d  on t h e  o i i t b r e a k  of  

war .  For war, i n  s p i t e  of  much t h a t  we have  h e a r d  

t o  t h e  c o n t r a r y ,  has  no  power t o  t r a n s f o r m .  i t  

m e r e l y  e x a g g e r a t e s  t h e  goo2 and e v i l  t h a t  a r e  i n  

u s ,  t i l l  it  i s  p l a i n  for a l l  t o  r e a d ;  i t  c a n n o t  

change ,  i t  exposes . .  

The Army E t h i c  and t h e  Army s c h o o l  s y s t e m  must l a y  t h e  

f o m d a t i o n  of  a p r o p e r  Duty h a b i t  f o r  t h e  o f f i c e r  c o r p s .  

They f a l f i l l  t h a t  r e s p o n s i b i l i t y  now; t h e y  c a n  do b e t t e r .  

T h i s  s t u d y  has  i m p l i c a t i o n s  o u t s i d e  of  t h e  schoo;hcasa  

as wel l .  For example ,  l e a d e r s  a t  e v e r y  l e v e l  m l i s t  r e c s g n i z e  

t h a t  unde r  t h e  c u r r e n t  e t h i c s  c u r r i c 2 l . m .  o f f i c e r s - -

e s p e c i a l l y  j u n i o r  o f f i c e r s - - w i l l  come t o  them w i t h  t h e  

v o c a b u l a r y  of t h e  Army E t h i c  b u t  w i t h o u t  a n  a x i e r s t a n d i n g  cf 

t h e  Army E t h i c ;  t h e y  w i l l  know t h e  w o r i s  b u t . n o t  wha? =hey 

mean. Ad in i t t ed ly ,  t h i s  w i l l  be more o r  less t r u e  liii?,er any  

Curi icuLum. Ane, i n  any c a s e ,  m c a n i n g f - ~ l  e!ucatinr l z  t h e  

A r m y  Z t h i c  mcst t a k e  p l a c e  under  t h ?  t l i t ? l a g e  of  l e a d e r i  i n  

t h e  fie><. The X i l i t a r y  Scan ia r ' s  Q u a l i f i c a t i o n  S y s t ? m  :s 
L '-ne f i r s t  s t e p  i n  s c c o u n t i n g  f o r  t h i s .  B ? . i e f i z i n g  2 : i t y  is 

t h i s  sr-zdy sugrjest-s s'nca1-l b e  t h e  n e x t .  



Another implication of this stndy has to do with the 

synergism between tactical doctrine and the Army Ethic. In 

other words. some tactical doctrine may be more compatible 

with the Army Ethic than others. The Army's current 

tactical doctrine, Airland Battle, places great demand on 

the officer to understand the non-linear battlefield and to 

demonstrate initiative at every level of command. Contrary 

to past doctrine which seemed to emphasize other skills and 

to propose a cog-in-the-wheel role for many levels of 

command, Airland Battle doctrine is best servee by a Duty 

concept that demands.constant study of the art of war, 

physical but especially moral courage, an.3 the kind of risk 

taking possible only in a leader who understands what 

selflessness really means. Airland Battle ,doctrine requir?s 

a Duty concept like the one defined in this study. 

Finally, the most important isplication of this st-~dy 

concerns the way changes in the Army as an institution--

policies, ruies, regulations--affect the way t h e  in?ivilt:ial 

officer aiierstan8s Duty. This stu2y has corcentrated c.n 

the individual's responsibility to the institution. 

Clearly, the institution has a responsibility t o  the 

iadivi.3ual. Changing policies send messages to the sfficsr 

about hii-3uty s x h  thac wher? an -3ffice: itarns of a poLicy 

.affecting promotion, ?ay, 3ars .af his fasiiy, o r  assi,;il;?lenz 

his xi5erstiniing of Duty is either clarifi?? ar cl.>~:e:. 



Duty, therefore, may be a good litsus paper test of policy 


before it is implemented. Further work in this area sight 


look at the affect Title IV or below-the-zone promotion 

policies have on the officer's understanding of Duty. The 

officer corps can only benefit from such discussion. 

Someone once compared the effort of directing the Army 


to steering an aircraft carrier. As the analogy gces, if 


the Captain turns the rudder too fast in either direction, 


the aircraft on deck will slide into the sea. If he turils 


the r-udger back and forth, the ship will move from si.ie to 


side, but the direction of travel will remain rinchange8. 


7 s
I & ,  however, the Captain moves the rudder just a littie bit 


and holds it in that position for a long time, the ship wiL1 


eventually begin to turn as he wants it to. To do that, of 


course, the Captain must have a vision of where he wants the 


ihip to go, long before it gets there. 


The Arsy, too, needs a vision. In large seasiir?, thiz 

vision is the Arsy Ethic. In the opinion of this st.xiy, the 

Army Ethic :equires a change, a slight change, = change 
sensitive to the power of abstraction. 

Outlining that change is uha; :his st.2d.y has been 

about. This study .iefines k t y  as the aggregate cf five 

Imperatives: Sefense sf t h c  'JiiLted ;tit?i, sz~portsf :ho 
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government in the performance of its constitutional duties. 


dedication to the military profession, selflessness, an;! 


courage. Because the profession suffers aqualiy when its 


members lack any of these imperatives or exhibit them in 


excess, balance is the key to the application of Duty in the 


professional officer's life. 


Salance is vital to the concept of Duty. It is vital 

because without balance, the words an8 abstractions 

contained in the Army Ethic lose their reLevance to free 

human beings. The professional officer musz recognize ,ihe 

unique contributions that he, as an individual, can bring io 

the institution, and he must recognize that he cannot always 

put the needs an3 desires of others ahead of his own: 

he must strike a balance between self an8 selflessness. 

He must strike a balance between aevotion to his professisn 

an8 Sevotion to his family. He must strike a balance 

between being an instrument of the state an9 beizig 

responsibl?, free citizen. He must strikt a baiance bctwttn 

his support for the duly-s!ected or appointed 

representatives of the people and his obiigation tc sapporz 

an.9 .defend the constitutior. He inust fin8 d raticna: p o i n t  

of L - 1 -ya~ance tctween cowareice on the one hand and rashness 51: 

t h e  other so he caii Fxercise both ;Ihys;ca! in2 - - - - '-LllUL a 

courags. Anl finally, t h e  professionai officer x is :  s ? b k  a 
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balance between what he sees as his responsibility to the . 

institution an2 what he feels he has a right to expect from 

the institution. 

The Army should adopt the definition of Duty proposed 

by this study because it accounts for the importance of 

balance, because it is well-founded in the litcraryire of the 

profession, and because intuitively it makes sense. The 

Sefinition of Duty presentec? in chapter two of this st:idy 

builds on the fact that the whole of the word Dcty will 

always be greater than the sum of its parts. The Army 

should adopt this definition even though the next szep inist 

be revision of the Arsy Ethic. 

Hemingway would undsrstand the power and dignity of a 

word like DGty. This study ends with the hope that the 

authors of a new Arsy Sthic also understand. 
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